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Abstract: For this study, a training module is designed as an integral component of a professional
educational program to include an educational workshop situated in a university classroom,
educational research work, and a reflexive activity. A didactic model consisting of five structural and
functional blocks, namely, normative-target, conceptual, substantive, technological, and effective-
evaluative sub-modules were shared during the implementation stage. Results show that professional
foreign language competence is a complex component of personal professional development as it
has multidirectional components for the implementation of various speech and non-speech actions
to achieve both certain personal and communicative goals.

Mesleki Yabanci Dil Yeterligi I¢in Bir Egitim Modiilii Onerisi

Ozet: Bu calismada bir iiniversite sinifinda yer alan bir egitim atélyesini, egitimsel arastirma
calismasint ve Oz yansitict bir alt modili iceren bir mesleki egitim programi tasarlanmis ve
uygulanmigtir. Uygulama asamasinda normatif-hedef, kavramsal, maddi, teknolojik ve etkili-
degerlendirici alt modiller olmak tzere bes yapisal ve islevsel bloktan olusan didaktik bir model
paylasimistir. Sonugclar, mesleki yabanct dil yeterliliginin hem belirli kisisel hem de iletisimsel
hedeflere ulagsmak icin cesitli konusma ve konusma dist eylemlerin uygulanmasinda cok yonla
bilesenlere sahip olmast nedeniyle kigisel mesleki gelisimin karmagik bir bileseni oldugunu
gostermektedir.
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1. Introduction

Modern teacher education faces critical challenges such as uncertainty, complexity, and
diversity) as a high rate of change in teachers’ competencies is in demand. Digitalization,
data-based management, distance learning, personal-professional development, and
networking are some keywords that signal the avalanche-like increase in the supply of
educational services for children (Saenko et al., 2019; Taylor, 2022). Hence, the professional
development of a future teacher should be combined with an understanding of the broad
context of professional pedagogical activity. Implementing one’s projects, working with
different age groups, and motivating students are some of the roles and challenges of a
teacher who organizes educational activities for students (Balbay, 2021; Otts et al., 2021;
Krylova et al., 2020; Kilinc et al., 2023; Omodan & Addam, 2022).

The difficulty of mastering the teaching profession lies in the fact that in the process of
mastering the educational program, a student must not only master the competencies
provided for by the educational program mastered but also learn to transform them to meet
the requirements of the Professional Teacher Standard (PTS) and due to the emerging
changes in the school education system (Order of the Ministry of Labor and Social Protection
of the Russian Federation of October 18, 2013, No. 544n). Developers of educational
programs must determine the necessary and sufficient list of competencies in demand in the
new realities of school education and then determine the content of the subject and
methodological training of a future teacher (Aubakirova et al., 2024; Orakova et al., 2024);
Yilmaz & Arikan, 2019).

The two components of traditional training modules for teachers tend to focus on either
solving general communication problems or solving professional-pedagogical problems.
Within the framework of the labor function, a teacher must be able to perform the following
labor actions: “The use of special language programs (including Russian as a foreign
language), programs for improving language culture and developing skills multicultural
communication” (hereinafter referred to as “LA 17); “The use of foreign language
information sources, translation tools, pronunciation jointly with students” (hereinafter
referred to as “LA 27); “Organization of academic competitions, conferences, tournaments
of mathematical and linguistic games at school, etc.” (hereinafter referred to as “LA 37)
(Order of the Ministry of Labor and Social Protection of the Russian Federation of October
18, 2013, No. 544n).

The wordings of LAs 1, 2, and 3 confirm the need for professionally oriented training in
mastering the training module “Foreign language for solving professional-pedagogical
problems” and require a rethinking of the technology of organizing the development of
foreign language competence. Future subject teachers mastering the training module
“Foreign Language” must know why they need knowledge and skills in a foreign language
and how he/she will use them in personal and professional development. Within the
framework of this approach, students’ independent work will be of great importance
(Adedokun & Oyetunde-Joshua, 2024; Arikan, 2004; Gabidullina et al., 2019; Kalimullina et
al., 2021; Korableva et al., 2019). It is not only about volume — sufficient for mastering the
system of knowledge and professional methods of activity in the course of self-education but
also about the developed skills to independently set self-education tasks, increase the volume
of the necessary information and dispose of unnecessary information, effectively use
information for individual and group educational-professional purposes (Pogosyan, 2021a;
Pogosyan, 2021b). The essence of independent work in mastering foreign language
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competence today is an opportunity not just to overcome or smooth out various deficiencies
(personalized and instrumental ones) but a systemic increment as a “skill of the future”
(Ibraimova et al., 2023; Kokorina et al., 2023; Mashudi et al., 2021; Minnegalieva et al., 2020;
Nurjamin et al., 2023).

The problem of forming foreign language competence in the process of mastering
educational programs of pedagogical education is sufficiently studied in modern pedagogical
science (Artamonova, 2018; Bezukladnikov, 2017; Hawkins, 2007; Isaeva, 2012; MacKay,
2005; Morozova & Kostyukova, 2011; Sergeeva & Pokhodzei, 2014; Solonina, 2013;
Timperley et al., 2007; Zimnyaya, 2005). However, there is still no final definition of “foreign
language competence” as such scientific discussion continues mainly because of several
factors such as a complex and varied component composition, personal-subjective
orientation, a variety of goals, and ranges of competence use (professional, scientific,
technical, household spheres), and the complexities of foreign language communication. The
variability of structural components in foreign language competence models is presented in
Table 1 (Panfilova, 2015).

Table 1.
Component composition of the structure of foreign langunage competence
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Linguistic + + + + + + + + + +
Sociolinguistic + + + +
Discursive + + + + + +
Strategic + + + + + +
Sociocultural + + + + + + +
Pragmatic + + + +
Social +
Speech + + + +
Compensatory +
Cognitive + +
Information technology + +
Personal +
Personalized +

The practice-oriented development of foreign language competence emphasizes three major
issues. First, the cognitive level involves mastering professional and linguistic knowledge.
Second, the operational level includes the ability to continue professional communication in
the professional sphere, and third, the personalized-professional level is manifested in having
such professional-personal qualities as communication, tolerance, the ability to overcome the
psychological barrier in foreign language communication, and the experience of professional
foreign language communication. (Kostyukova& Morozova, 2011; Morozova, 2011;
Nureeva et al., 2019; Ofori-Kusi & Tachie, 2022; Zorba, 2023).

Mastering foreign language competence cannot be closed after mastering the training module
“Foreign ILanguage” of a specific educational program. Firstly, the openness of the
personalized component of competence: mastering and improving knowledge of a foreign
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language is a continuous process, which, subject to its relevance, continues at the level of
educational-professional activities (Chong & Quek, 2022; Dube et al., 2023; Mbhiza, 2024).
Secondly, the openness of the instrumental component of competence has its own content
for various language users and is determined by predictable tasks of professional-pedagogical
activity. In this regard, this study deliberately narrowed the concept of foreign language
competence to the concept of professional foreign language competence (Dwomoh et al.,
2023; Grigoryev et al.,, 2022; Karimova et al., 2023; Molomo, 2023). Professional foreign
language competence is considered the ability to operate in a foreign language in the
professional communication sphere and as a willingness to perform specific labor actions to
use foreign language information sources, translation tools, and pronunciation.

Obviously, preparation for all forms of professional foreign language communication in the
context of mastering the pedagogic education program seems rather complicated. It is
necessary to acquaint a future subject teacher with the possible types and forms of using
foreign language knowledge, abilities and skills, prolonging the process of mastering a foreign
language in the form of independent work both on the process of mastering other training
modules of the educational program and on the process of carrying out professional activities
(Ivanova & Dimova-Severinova, 2021; Gazioglu & Giiner, 2021; Mdodana-Zide & Mafugu,
2023).

2. Methods

The context of this research involves the development of a didactic model of the training
module for the formation of professional foreign language competence of students mastering
non-linguistic programs of a pedagogy bachelor’s degree. In organizing the mastering of the
training module “Foreign Language”, conditions are created for the formation of future
subject teachers’ readiness to perform the above labor actions and the ability to organize
independent work of school children to use the target language for educational purposes.
Modeling makes it possible to study objects of different natures to determine and clarify their
already-existing or newly constructed characteristics — the main methodological idea of
designing and testing a didactic model (Shchukin, 2008).

Understanding of the leading role of independent work in mastering professional foreign
language competence by pedagogy bachelor led to the design and testing of a didactic model
of the training module. The fundamental difference between the proposed didactic model of
formation of professional foreign language competence in pedagogy bachelors of non-
linguistic specializations when mastering the training module “Foreign Language” is that
independent work and educational projects in the network university-school interaction
become the leading forms of organizing students’ educational-professional activities.

In this work, a dead-end administrative-didactic path is not used to reduce the number of
classroom activities in favor of independent work. Searching for qualitatively new ways to
activate independent work while filling it with personally and professionally significant
(instrumental) content is necessary. Students’ independent work in the training module has
an enormous didactic and methodological capacity. Firstly, it is aimed at mastering the
educational content of a problematic and professionally oriented nature, developing the
ability to work with various types of information, developing analytical skills, controlling and
planning study time, and working in a training team to solve educational-professional
problems. Secondly, the experience of organizing the work of training teams can be easily
transferred into professional activity and used in work with schoolchildren.
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The leading approaches to the design and testing of the training module are the activity and
research approaches. In the training module, a future teacher learns to solve typical
educational-professional tasks, which consist of mastering the skills to organize
schoolchildren’s educational activities; this is the essence of the activity approach. A set of
educational-professional tasks for students’ independent work in the training module covers
a labor action performed by a teacher in pedagogical activities: ““The use of foreign language
information sources, translation tools, pronunciation jointly with students”. The research
approach is understood as the formation of research competencies of a future teacher. The
research competence of a teacher is the ability to use scientific-pedagogical tools to perform
research work with children, and it covers the labor action: “Organization of academic
competitions, conferences, tournaments of mathematical and linguistic games at school, etc.”
(Order of the Ministry of Labor and Social Protection of the Russian Federation of October
18, 2013, No. 544n). When designing a didactic model for professional foreign language
competence formation in future subject teachers, it is crucial to present the result and
construct students’ learning paths, understanding why each structural component of
competence is needed.

3. Results and Discussion

Thus, the authors have attempted to design and test a didactic model for forming
professional foreign language competence of pedagogy bachelors of non-linguistic
specializations while mastering the training module “Foreign Language” (Panfilov et al,,
2017). The didactic model consists of hierarchically interrelated structural and functional
blocks: regulatory-target, conceptual, content-related, technological and resulting-evaluative
ones.

The regulatory-target block of the didactic model indicates the problem of ordering the
training of a competent subject teacher with a sufficient level of formation of professional
foreign language competence to perform specific labor actions. The training of such subject
teachers is ensured mainly by designing the logical structure of the organization of
independent work in the training module. The proposed didactic model is based on
integrating approaches to teaching a foreign language: professional-contextual and personal-
activity ones (see Figure 1).

The content-related block of the didactic model is a training module, “Foreign Language for
Professional Purposes”, considered a labor action formation unit (Margolis, 2017). The
training module as an integral part of the educational program includes as follows: a training
workshop (mastered in university lecture halls); educational research work (mastered in the
network university-school interaction); a reflexive stage (conducted in university lecture halls)
(Panova et al., 2021). The training module starts with a motivating training event with
mentors from network schools; completion of the training module occurs after the reflexive
stage (determining the level of formation of professional foreign language competence and
the degree of willingness to perform the above labor actions).

Structurally, the training module gives the answers to the following questions: 1) what
abilities of a graduate will be developed after mastering the content of the training module;
2) what measurements should be used and in what way will it be found out that these abilities
have reached that necessary level (minimum, optimal, advanced ones) at which one can judge
his/her personal, social and professional readiness to perform certain labor actions.

103



A Suggested Training Module for Professional Foreign Language Competence
Panfilova ¢z al.

Regulatory-target block
Grounds: requirements of the Professional Teacher Standard for the performance of labor
functions
Goal: willingness to use professional foreign language competence for educational and professional
purposes

Conceptual block
Approaches: methodology of the activity approach to modern education personnel training
Principles: consistency, individualization, activity, responsibility
Pedagogical conditions: motivational conditions, content-related conditions, participatory
conditions, activity conditions

Content-related block

Invariant component of the training module | Variable component of the training module
Mastered by the entire training group Flexible micromodules define individual learning
paths within the training group
Technological block
Methods Forms Means
Contextual-competence Individual and group Designing individual educational
training Educational- educational-professional routes. Psychological and
professional pedagogical projects in network methodological support of
cases interaction with educational individual educational routes.
organizations

Resulting-evaluative block
Educational results: willingness to use professional foreign language competence for educational
and professional purposes;
the ability to perform certain labor actions and organize the independent work of school children
to use the target language to achieve educational goals;
capacity for reflection and subsequent transformation of professional foreign language
competence components in independent work to solve educational-professional tasks.
Evaluation criteria: formation of professional foreign language competence.
Formation levels
Minimum | Optimal | Advanced

Figure 1. Didactic model of the training module

The evaluation aims to determine the degree of correspondence of the level of professional
foreign language competence among students to the level specified by the training module
developers (Figure 2).

PTS requirements Training module

Mastered competences

1L

Control, evaluation

Application K Conformity ) Adjustment

Figure 2. Evaluation of the formation of professional foreign language competence

program

A
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The presented didactic model of the training module was tested in three stages: preliminary,
implementation, and reflexive.

In the first stage, the relevance of the model design was determined. A survey of subject
teachers (excluding foreign language teachers) of basic general education and secondary
general education was conducted for a total of 125 people. The developed “Evaluation sheet
for self-assessment of the professional activity of a teacher of basic and secondary general
education on the basis of the Professional Teacher Standard” was used as a methodology (a
three-point scale 0-2 was used). As a result of the data analysis, the sample of subject teachers
was divided into two groups. The first group includes subject teachers actively performing
LA 3 — 46 respondents. The second group includes subject teachers who do not perform or
rarely perform LA 3 — 79 respondents. The average score (the degree of LA 2 implementation
of the first group, “The use of foreign language information sources, translation tools,
pronunciation jointly with students”) is 2 points. The average score of the second group is
0.7 points. The results obtained confirm the need to form professional foreign language
competence in future subject teachers.

In conditions of high dynamics of changes in educational practice in terms of the demand
for new competencies in the variable component of the training module, it is necessary to
provide a quick setup and reconfiguration of flexible micromodule programs. In this case,
the training module acts as a platform for forming an individual educational route within a
training group. The flexible micromodule has the following elements: foreign language
content to be mastered and projects (educational-professional pedagogical cases). This logic
will increase the variability of learning paths while maintaining the volume of educational
content.

The authors tested two individual educational routes (IER) types in the presented didactic
model. “Basic Route” implies the absence of strict requirements for the basic components
of professional foreign language competence, except for the “core” of the content of the
“Foreign Language” program, coordinated with the subject area. In addition, a student
chooses the volume and complexity of independent work with content as a backbone
element of his/her route, independently forming the rest of the micromodule program
according to his/her own personal and professional needs.

“Applied Route” is focused on specific professional-pedagogical tasks of schools in the
network interaction between university and school and has more stringent requirements for
the basic components of foreign language competence. The micromodule includes an
obligatory element: distributed practice in educational organizations — network partners of
the university. IER is available to those students who have expressed an interest in the
school’s scientific-pedagogical projects and a desire to participate in developing and
implementing joint research projects with school children of different ages. This IER will
allow us to accumulate experience implementing LA 2 and LA 3 in forming professional
foreign language competence.

At the didactic model implementation stage, the IER of training module students was
determined by two types of diagnostic data: motivational and instrumental. Instrumental
data: students in the 1%-2" years of study were identified, demonstrating a high level of
proficiency in a foreign language during the introductory testing, which was carried out using
uncertified online tests (practice tests). Then, students’ self-report results were analyzed by
filling in the “Maps for Assessing Students’ Foreign Language Competence” developed by
the authors (Panfilova, 2016). Motivational data: Willingness/unwillingness to participate in
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online training events at school was considered. The data obtained made it possible to
identify a general trend in the IER for groups mastering the module “Foreign language for
solving professional-pedagogical problems”. “Basic Route” was chosen by 2/3 of the
students of the training group, while “Applied Route” was by 1/3 of the students of the

training group. This ratio correlates with the data from the teachers’ survey.

Table 2.
Indicators and methods for assessing the components of professional foreign language competence
Component  Indicator Assessment methods
A high level of professional knowledge  Linguistic and communicative test
(psychological-pedagogical, subject tasks, expert assessment of a university
Cognitive knowledge) and knowledg§ 1n the field teacher’s speech activity, expert
of a foreign language, providing a assessment of a teacher-mentor of a
successful orientation in professional- network school
pedagogical tasks
Be able to communicate in a foreign Analysis of the results of projects
language on professional-pedagogical carried out in a training group and a
topics in educational and professional network school, expert assessment of
conditions with students of basic general  a university teacher’s speech activity,
Operational  and secondary general education; work  expert assessment of a teacher-mentor
-efficient  with scientific information in a foreign of a network school
language, presented in different media;
use digital tools (translation tools,
independently work with foreign
language Internet resources, etc.)
Knows how to refer to his/her own Participant observation, expert
expetience of learning a foreign assessment of a university teacher,
Reflexive language; independently determine expert assessment of a teacher-mentor

his/her educational route; evaluate the

of a network school, self-assessment

result of educational-professional of results

activities.

At the reflexive stage, the analysis of the obtained key educational results was carried out,
and the level of formation of professional foreign language competence was determined. The
study focused on the professional orientation of foreign language competence. Below are the
significant components that determine the ability of a future specialist to solve typical
problems using a foreign language arising in professional situations (LA 2): cognitive,
operational-efficient, and reflexive ones. Indicators and methods for assessing the identified
components of professional foreign language competence have been determined (Table 2).

The “raw” values of multi-step scales were converted into a single 100-point scale of standard
T-points to carry out a comparative analysis of the data obtained using different diagnostic
methods. The formation of structural components of professional foreign language
competence differs at three levels of values: a minimum level (T=10-30), an optimal level
(T=31-70), and an advanced level (T=71-100). Below is the diagnostic data of the results of
students mastering the training module on the “basic” and “applied” routes upon the start
and completion of the training module (see Table 3).

Data analysis allows the conclusion of the positive dynamics of forming all the declared
components of professional foreign language competence. It has been found that based on
activity-oriented pedagogical technologies and specially designed adaptive educational
micromodules, the movement of educational-professional activities was set not only for the
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development of universal competencies in the “Communication” category but for the ability
to perform labor actions (LA 2 and LA 3) of future professional activities.

Table 3.

Levels of components of professional foreign langnage competence upon the start and completion of the training
module

Levels of formation of structural elements of professional foreign

Expanding the language competence
training module Applied individual route Basic individual route

1 2 3 1 2 3
Start of the training 68.3 65 59 4 65.1 53
module
Completion of the 80.57 80.74 7754 7349 7417 67.49

training module

1. Cognitive component 2. Operational-efficient component 3. Reflexive component.
4. Conclusion

Professional foreign language competence as an integral part of foreign language competence
is of both pedagogical and personal interest for a future specialist in school education.
Mastering and, most importantly, using a foreign language in professional activities motivate
personal and professional development and contribute to faster adaptation in an educational
organization. Professional foreign language competence is a complex-component
personalized formation; it has multidirectional components for implementing various speech
and non-speech actions to achieve certain personal and communicative goals, as well as the
goals of professional activity. Mastering professional foreign language competence is not a
closed process since it continues independently after mastering the corresponding training
module of a specific educational program. In the process of forming professional foreign
language competence among future teachers of non-linguistic specializations with a certain
time limit for mastering a foreign language, a limited amount of training sessions, as well as
the observed diversity in the levels of basic knowledge of a foreign language, the most
effective and optimized organization of their educational-professional activities in the
training module is essential. The didactic model of the training module assumes the
maximum increase in students’ activity; their inclusion in educational-professional tasks
simulating the performance of future labor actions corresponds to students’ individual
motives and abilities.

Thus, the presented didactic model makes it possible to form in future subject teachers of
basic general education the willingness to use professional foreign language competence for
personal and professional purposes, the ability to perform certain labor actions, to organize
the independent work of school children to use the target language to achieve educational
goals, the capacity for reflection and subsequent transformation of the components of
professional foreign language competence in the process of independent work to solve
educational-professional tasks.
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