MIEPEKUBAHUSL U MPOTSCT BBI3BIBACT OOpaTHAs CBsI3b O HEPCATMCTUYHOCTU
OXKUIaHU#H (y IPYTUX JKe MONIYyYMIoCch). Torom paboThl 4acTO OKa3bIBACTCS
pa3ouapoBanue. [Ipy MOMBITKE OCIIOPUTH HEOOXOAMMOCTH (M BO3MOXKHOCTH)
TaTh KEM-TO 0COOCHHBIM, BOCXHIIATh IPYTUX, I0OKAa3aTh BCEM — BOKPYT 3TOU
TeH BBICTPAUBACTCS IICTIh 3AIIUTHBIX PCAKI[HIA: HEBBIHOCUMO OBITh HUKEM,
OCPE/ICTBEHHOCTBIO, )KUTh CEPOH KHU3HBIO. 3AIIUTHl BOZHUKAIOT U TPH I10-
MBITKE OCITOPUTH HHTPOCKTHI (KTO CKa3all, 4TO paboTa 00s3aTeIIbHO JOIKHBI
HUMOW ¥ TPa3NHUKOM?), B KAYECTBE PCAKIUU BO3HUKAIOT CBEPXO-
K BCE JIyMAaIOT), JIOJDKCHCTBOBAHUS (IIPOCTO TAK JTOJDKHO OBITH).
PCOMOJICHNsI YKa3aHHBIX TPYIHOCTEH B PsJC CIy4yacB IMOKa3aHa
si paboTa, HalpaBJICHHAs Ha pa3BUTHEC (QYHKIUH 3T0
TPCHHETO JIOKYCa CaMOOIICHKH, YMCHUSI HECTU OTBET-
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Three hundred and six teachers were conveniently sele

in the overall level and dimensions. (2) There are significan
ferences in the level of professional identity in terms of leadership,
marriage, teacher education, teaching years and professional titles.
(3) Both occupational stress and school support can significantly
predict the professional identity of special education teachers, and
school support has the greatest explanatory power.
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Introduction

In recent years, China has tilted towards special education in many as-
pects. However, it is undeniable that compared with general education teach-
ers, the turnover of special education teachers is more serious, and the level
achers’ professional identity is a very important factor.
Teachers with a higher sense of professional identity are more able to
-realization into scientific career planning. They have higher en-

e professional identity of ordinary teachers, but few have paid
the professional identity of special education teachers, especially

cial support on teache
& Zhou 2021). Howeve

tective factors) on the professional identity
is no comprehensive study on the impact of occupational
izational (school) support on the professional identity
teachers. According to the Activation Theory and Press
combined effect of pressure and support on outcome variables is ¢
different from that of individual effect (Wang & Li 2017).

The study aimed to investigate the status, and influencing factors on pr
fessional identity of special education teachers. We sought to answe
lowing questions:

(1) What is the status quo of special education teachers’ professional
identity?

(2) What are the main influencing factors of professional identity of spe-
cial education teachers?
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Method

Participants

A convenience sample of 306 teachers from 16 special education schools
in Guangdong Province of China, were participants. The age of the partici-
nts ranged from 22 to 56 years old (M=31.63, SD=1.77 years). Of the 306
eachers, 279 were females, 204 graduation from special education majors
and 102 from non-special education majors; 169 from the Pearl River Delta
om non-Pear] River Delta. There are 246 career teachers and 60

(see Table 4).
Results

education teachers

Variable n M SD
Professional emotion 306 39.82 5.03
Professional knowledge 306 36.89 3.91
Professional ability 306 22.42 3.93

Professional expectation 306 25.47 2.86
Professional value 306 9.79 1.92
Professional will 306 11.17 2.02 .
Professional identity 306 145.56 | 15.42 111 39.19%**

Note: *** p<0.001; The scale adopts a 5-point score, «3» is the theoretical average score

of each item, and the theoretical mean value of each dimension is equal to the number of
items multiplied by 3.
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Demographic differences in professional identity of special education
teachers

Differences in the professional identity in leader, and marriage
Table 2 shows that there are significant differences in the professional
ity of special education teachers in terms of whether they are leaders, and
ied. The level of professional identity of teachers as leaders is significantly
her than_that of ordmary teachers and the level of profess1onal 1dent1ty of

M SD t p
152.00 | 16.08 | 2.382 | 0.018
144.88 | 15.23
14795 | 16.77 | 2.319 | 0.021
143.84 | 14.18

Differences in profe! ucational background, teaching years and profes-

sional titles.

Table 3 - Differences of professiona
teaching years, and professional title

Variable Level n

Educational |junior college 11 | 144.45
background |undergraduate @ | 278 | 146.11 | 15.87
postgraduate 3 17 | 13724 | 8.74
Teaching less than 198 | 145.46 | 14.67 | 8.550%*%**
years 5 years D
5-15 years @ 58 | 140.17 | 15.13
more than 50 152.18 | 16.44
15 years B
Professional | junior title @ 221 | 14391 | 15.03 | 5.162%**
title intermediate 52 | 14850 | 15.73
title @
senior title 3 33 | 151.94 | 15.65

Note: * p<0.05 , **p<0.01, ***p<0.001.The same is below.
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Table 3 shows that there are significant differences in the professional
identity of special education teachers in terms of teachers’ educational back-
ground. The level of professional identity of teachers with bachelor’s degree
is the highest, followed by those with college degree or below, and those
ith graduate degree are the lowest. The professional identity of teachers
ith bachelor’s degree was significantly higher than that of teachers with

higher than 5-15 years (mean differ-
ence=12.01 . ; as significantly higher than 5 years (mean

difference between senior teachers a
ence =3.44,p=0.311).
Relationship between occupational
sional identity
The results of correlation analysis showed tha

al identity (r = 0.485, p<0.001).

The dimensions of occupational stress and school support wgre us
predictive variables, and the professional identity was used as ent
variable for multiple stepwise regression analysis. Table 4 shows that the
three dimensions of occupational stress can significantly predict profes-
sional identity and explain 35.40 % of the variation. Occupational confu-
sion has the greatest explanatory power and can explain 30.30 % of the var-
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iation. The two dimensions of school support enter the regression equation,
which can explain 33.30 % of the variation. The dimension of emotional
support has the greatest explanatory power, which can explain 31.80 % of
the variation.

e 4 — Multiple regression analysis of occupational stress,
school support on professional identity

0.550 | 0.303 | -3.033 | 0.293 |-10.348***

0.580 | 0.337 | -1.800 | 0.377 | -4.771%**
0.595 | 0.354 | -0.998 | 0.349 | -2.858%**

School support
0318 | 2.842 | 0.366 | 7.775%**

0.226 | 2.598***

Conclusions
Leaders, married teachers, teag

sional identity of special education teachers in China.
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