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B craTbe ckBO3b MpU3My AeSATENbHOCTHOMO MOAXOAA MPeACTaBneHbl pPesynbTaThl UCMONb30BaHWS METOAMKM MynbTUMOAANLHOMO
COuMHeHMst B pabote CyyeHuueit cedbMmoro knacca Capoit. Teopws AeATenbHOCTM MO3BOMMNA paccmatpusatb  npobnembl
1 NpoTUBOpeYNst B y4eOHOI AesTENbHOCTM Kak BO3MOXHOCTW [N1S U3MEHEHUA 1 pocTa. [insi paspeLueHnst NpoTUBOPEYMIA,0THOCSLLMECS
k cogepxaHuio Bugeo, Capa obpaluanach k BHELWHeN cpefe; ANs paspelueHus MPOTMBOPEYNI, CBA3aHHBIX C KOMMO3WLMel BUAEO, OHa
obpallanack k CBOEMy OMbITY; A5 pelleHns npobriem, CBA3aHHbIX C COTPYAHMYECTBOM, HEOBXOANMO BbIN0 MPMHUMATL MPEANOXeHus,
BbICka3aHHble Apyrumu. MpoBeaeHHoe vccrefoBaHue NOATBEPXAAET BOIMOXKHOCTb aKTMBM3ALMM TMBKOCTU MBILLNEHNS NOCPEACTBOM
MYNbTUMOAANBHOMO COYNHEHWS C Y4ETOM COAEPXATENbHOMO, KOMMOSMLIMOHHOTO W A3bIKOBOTO KOMMOHEHTOB C LieNbio peLueHns obpasosa-
TeNbHbIX 3aa4 1 hOPMMPOBAHNS KOMMETEHLIA, HEOBXOAMMBIX YYaLLMMCS B NOCHEAYHOLLEM 1S NPODECCUOHANBHON AEATENBHOCTY.

Kntoyesble criosa: MyanVIMOﬂ,aJ'IbHOGOGWGHVIe; MybTUMOZANBHOE COUYMHEHIE; MPOTUBOPEYME; AEATENBHOCTHBIN NOAXOS; TOKOCTb MbILLIMEHNSI.
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This article presents the findings of a multimodal composing project with a seventh-grade bilingual student Sarah, analyzed through the lens of
activity theory. Activity theory allowed us to not only identify the challenges, contradictions, and disruptions within the activity system of Sarah’s
composing process, but to view them as opportunities for change, growth, and learmning. We identified three types of contradictions in Sarah’s
composing that offered important opportunities for leaming: those relating to the content of the video; those relating to the design of the video; and
those relating to collaboration. The participant addressed content contradictions by looking outward, design contradictions by looking inward, and
collaboration contradictions by accepting suggestions made by others. This study demonstrates how one leamer leveraged flexible thinking through
multimodal composing to learn about content, composing, and language while creating a plan to achieve her future career goals.
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MynbTumogansHoe counHerme (aHrn. — multimodal composing) (nanee — MMC) wmpoko 1Cronb3yeTcst B COBPEMEHHOM 00pa30BaTeNlbHOM
MpoLiecce, B YaCTHOCTM, MPEnoaaBaTENsMM aHIMNIACKOTO si3bika [5), neaaroramu cneLpansHoro obpasoBanms [2] v yuutensmu wkon [1; 6]. 3to
obycroeneHo Tem, yto MMC npegocTaBnseT ABys3bIYHbIM yyalwmmMcs boratble BO3MOXHOCTM A4S MCMOMNb30BaHNS HECKOMbKMX PECYPCOB
1 MHEDOPMALMOHHBIX KAHAMNOB AMns PasBUTUS UX IMYHOCTY [8], a Takke NOMOraeT yaHaTb oMbLuUE 0 si3bike, CORepkaHun 1 KomMnoauuwm [9)].

MMC - 310 npouecc 1 pe3ynbTaT co3aHUs TEKCTa C UCNONb30BaHWUEM PasfMYHbIX KOAOB, TakuX Kak N30DpaKeHue, 3BYK, ABWKEHNE, TEKCT
nxect [8]. Ecnn TekcT cogepXuT kak MUHMMYM ABa KOAQ, OH SIBMSETCS MyNMbTUMOZAMbHBIM. Mcmonb3oBaHue LMAPOBLIX UHCTPYMEHTOB
SBNSETCA YacTbiM, HO He obsi3atenbHbiM B MMC. TepMMH «COMMHEHWE» MOApa3yMEBAET He TOMbKO TOTOBBLIA TEKCT, HO M CaM MpoLece,
BKIIOMAKOLLAI NAHWPOBAHWE, NOAFOTOBKY YEPHOBOTO BapuaHTa, peaakTUpoBaHie 1 0bmeH nH(opmaLmeil ¢ ayauTtopuen.

MynbTUMozanbHble COMMHEHWS MOrYT ObiTb CMIOXHBIMM, HanpuMep, claymation — MNACTUNMHOBAs MyNMbTUMNMKALMS CO CLEHApUEM
W cayHaTpekoM [4] v NpoCTbIMK, KaK, HanpuUMep, APKUIA TEKCT, HaMMCaHHbIM Ha KPOCCOBKAaX WMk pokake [7]. Mpumepamn MynbTUMOZANLHOMO
COMMHEHWS! SIBNSIOTCA Takke: npeseHTaumum PowerPoint Ha ypoke uctopun (M3obpakenue, andaBuTHBIA LWPKUET, 3BYK 1 T.4.), TaHLEBasbHbIE
Buaeo TikTok (My3blka, ABWXEHWE, KECT U T.0.), BULEOUTPbI (TEKCT, M306paxeHue, BUGEO U T.4,).

[ns NMOHWMaHWs TEXHOMOrMW MyNbTUMOZANBHOTO ODYYEeHMst Mbl MCTIONb3yeM TEOpWi0 AESTENBHOCTW, WCCIELYHOLLYI0 «CUCTEMB
LEATENbHOCTUY [3], KOTOPbIE BKIMIOYAT LUECTb KOMMOHEHTOB: (1) CyObEKT, N KTO OCYLLECTBNSIET AEATENbHOCTD, (2) OBBEKT, UM novemy
CYyOBLEKT AEMCTBYET; (3) MHCTPYMEHTbI MK TO, Kak CyObEKT AOCTUraeT CBOMX Lienel, (4) npasuna unm HopMbl fesTensHocTH, (5) coobLecTso,
B KOTOpOE BXOAAT Apyrue nuua, BOBMEYEHHbIe B [EeATENbHOCTb, W (6) pasdeneHue Tpyda, WK Kak 3agjaduu pasfeneHbl B AESTENsHOCTW.
BHyTpM cucTeM AesTeNbHOCTW MOTYT BO3HWKAaTb HaMpsKEHWS UMM MPOTUBOPEYMS (HanpuMep, YenoBeK He MOXET OMpenenuTh Mmpasuna
LEATENbHOCTU UMM 3afjaui AESTENHOCTM HE COBMafaloT C JOCTYMHbIMM UHCTPYMEHTamm), YTo TpebyeT rmbkocTv u akteHocTM. OfHako
MPOTMBOPEYMS — 3TO He MPOCTO NMPOBMEMbI, KOTOPbIE HEODXOANUMO PeLUMTh, 8 BOIMOXHOCTM [N COBEPLUEHCTBOBAHMS KOMNETEHLWHA, Pa3BUTUS
TMOKOCTU W KPeaTMBHOCTM, 0BY4EHNS MOCPEACTBOM NPUHATIS PELLEHNI.

3apmaven OaHHON CTaTbu SBMSETCS ONMCaHWE CNeuuduKA MyMbTUMOAANBHOTO 0BYYeHMst BUNMHTBAMbHBLIX MOSPOCTKOB NOCPELCTBOM
MYNbTMMOAANBHOMO COYMHEHUS C MUCMONb30BaHMEM LMCPOBbLIX TEXHOMOMMA BO BpeMsi maHaemmn COVID-19. Haweit 3apaveit sBnsietcs
BbliBNEHNE 00pa30BaTENbHOTO 1 KOMMETEHTHOCTHOTO MOTEHUMANna MynbTUMOLANbHOrO COMMHEHWS MyTeM aHanuaa crnocofoB peLueHus
npobremMHbIX 3aday M paspelueHns MPOTMBOPEYMiA, BO3HMKAOLLWX B MPOLECCe KoMno3nuuu. BbiBodbl caenaHbl Ha OCHOBE HabmogeHus
W MHTEpNpeTaLM MpoLEecca U pesynbTatoB  MyNbTUMOZANbHOTO  CouMHeHMst Capbl, y4YeHWUbl CeAbMOro Krmacca, B XOZe KOTOporo
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aKTUBU3MpOBanach MMOKOCTb MBILLNEHUS W NPOUCXOAMNO COBEPLUIEHCTBOBAHME KOMMYHMKATMBHBIX W PELIEMTUBHBIX HaBbIKOB (MOHUMaHWe
CoaepKaHus, s3bika, komnouuum). B Teverne 10 camoctosiTenbHbix 3aHsT Capa cospana Buaeo Ha YouTube o kapbepe BeTepuHapa,
KOTOPOE BKIT0YasNo TpY MyNbTUMOZAMbHbIX MPOAYKTa: MUHUATIOPY (3aCTaBKy), BBOAHbIN KIWM (CBOEro poda Tpeinep) v BUgeo.

[ns MMC Capa Bbibpana Temy «[podeccst MOel MeuTbl», NOCKONbKY HENaBHO TOTOBMNA COOTBETCTBYHLLMA AOKNAZ ANs Ypoka
aHIMMACKOTO  si3bika. CHavama mof PykoBOACTBOM yuuTens (aBtop cTatb — A. [1) Obinu mayyeHbl pasnmuHble MMC  uccnenosanm
MyMbTUMOLabHbIE COMMHEHWS, BKIOYAsH KapTUHbI, BEO-CAMTLI M BIULEOponukA Ha YouTube, OTAENbHOE BHUMaHWe YOENsAnoch BapuaTUBHOCTY
CrnocoboB nepeaadm (Hanpumep, TPEBOXHAS My3blka, YCroKanBatoLme LIBeTa, pasroBopHast peyb). 3atem Capa nayunna OCHOBHOWM MHCTPYMEHT
ANs CO3AaHMs MyNbTUMOAANBHOTO TekcTa Canva.com, 03HaKOMMBLLMC C NapaMEeTPaMI W HACTPOIKaMK, B TO BPEMS! Kak porib YUUTENS HA AAHHOM
aTane bbina MUHUMM3MpoBaHa, 4Tobbl npegocTasuTb Cape BO3MOXHOCTb CAMOCTOSTENBHOMO 00y4eHNs B CBOEM COBCTBEHHOM TEMIE.

Cnepytowmm atanom paboTsl 6bin cbop MHGopMaLmn o npodeccum BeTepuHapa. Capa Hadana C MpocMoTpa PECYpCcoB Yepes Mouck
B Google; Ha aTom atane Obn HYXHbI KOHKPETHbIE (PaKTbI W AETanm Ans BKIKOYEHNs UX B BUGeo Ha YouTube, nCnonb3oBanmch pyKOMMCHbIE
3ameTku. Ha aaHHoOM aTane yuuTenb BbICTYNan B ponu pecypea, a He NOMOLLHMKa, npeaocTaenss Cape Bpems U MPOCTPAHCTBO Anst rMbkoro
MBILUMIEHWS], TBOPYECTBA M PELLEHNsT NPOBIeMHbIX 3a4ad, NOCKONbKY CO3AaH1e BIAEO Mpeanonararno He ToMbKO MccreaoBaHne COBCTBEHHbIX
KapbepHbIX MPEANOYTEHWIA, HO U OPUEHTALMI0 Ha LieneByto ayautoputo rotosoro MMC.

B npouecce cospanus TBopyeckoro npogykta Capa Crankvsanach C NpOTUBOPEYMAMN UMM HAMPSKEHHBIMM «MOMEHTaMM HeonpeseneH-
HocTy [3], HeobXxoaMMO BbINo NPUHUMATL PELLEHre O TOM, Kak ABMraThCsl fanblue. JT1 NPOTUBOPEYMS CyLLECTBOBAMN MEXDY PasniiHbIMM
KOMMOHEHTaMN [EATENbHOCTM, Kak NMpaBuno, Mexay cyOwbektom, Capoi, M MHCTpYMeHTamu Wi coobLyecTBOM — Mpeanonaraemon ayan-
Topuei. OgHUM 13 MHCTPYMEHTOB B AesiTenbHocTi Capbl Obin BeG-caitT Canva.com, KOTOpbINA, C OFHOM CTOPOHBI, MPEAOCTABASN BO3MOXHOCTY
TBOPYECTBA Yepes NMPOCTON MHTEPIENC, HO OHOBPEMEHHO OrpaHMUMBan e BO3MOXHOCTY 3aaHHbIM HAabopOM (hyHKLMA U UHCTPYMEHTOB.

Hanpumep, npu nonbITke 03By4MTb CBOE BUAEo Capa He MOrna NoHSTh, Kak 3arpyauTb ayavodiaiin, — YTo UNmoCTpUpyeT NpoTMBOpeYme
mexay npeameTom (Capa) muHctpymeHTom (Canva.com). OHa noHWmana, YT 3ByKOBasi [OPOXKA Oblnia BaXHONW 4YacTblo (hvHanbHOM
KOMMO3MLMK, KOTOPYK OHa XOTemna caenatb, HO Ha CaifTe He ObINO BO3MOXHOCTW [00aBMTb ayano3amuchb. YueHuua ycTpaHuna AaHHoe
npoTuBopeyme, YOeaMBLUMCh, YTO OHO HE MOMMO ObiTb PELLEHO HE MOTOMY, YTO OHA YTO-TO YNYCTUMA, a B CUY OrpaHUYEHHOCTU PECYPCOB
caita. 3aTeM OHa nposBUna rMBKOCTb MbILLMIEHNS, NOMECTUB BWAEOGaiN CO 3BYKOBOW [OPOXKOW MOL OCHOBHbIM M30DpaxeHueM,
B pesynbTaTe 4ero ayautopuy Obina JOCTYMHa TOMbKO 3BYKOBAS YacTb BULEO.

Ha npotskeHun 10 3aHaTuit Capbl Obink BbISBNEHbI TPW Pa3NMYHbIX TUMA NPOTMBOPEUNIA, OTHOCSLLMXCS K COAEPXaHM0, KOMMO3ULMN
W COTPYAHW4ECTBY. KOHTEHTHbIE MPOTUBOPEYMS BO3HWKNM BO BPEMS MoWCKa 1 BktoueHnst Capoii cogepaTensHON MHGopMalmy (Hanpumep,
npy Bblbope Hanbonee NoaxoasLLei MHopMaLmm 0 TOM, Kak CTaTb BeTepuHapoMm). MpoTUBOpeuMs B KOMMO3ULIMOHHOM MnaHe BO3HUKIN Npu
pa3paboTke BWAEO, 3CKM3A W BCTYMMEHUS (HANpUMep, PELIeHUe O TOM, KaK pacrionoXuTb HECKONbKO M300paKeHWii Ha OJHOWM CTpaHuue
B BMAEO Takum 06pa3om, YTobbl 310 Bbio OLEHEHO ee ayauTopueir). [MpoTMBOpeUMs B COTPYAHUIECTBE BO3HWKANM Mexay Capoi 1 yuutenem,
Korzia, Hanpumep, neaaror NpepbIBan ee, YTobbl caenaTh Kakue-To 3ameyaHus.

Ml 06HapyuUnu, 4TO NPOTUBOPEIMS COAEPXKAHNS 1 AN3alHA OTKPLIBAKOT LUMPOKVE BO3MOKHOCTY st 0Dy4eHMs, 0 YeM CBIWAETENbCTBYET
paspeLLeHue 3Tx npoTusopeumit Capoit. OHa obpallianacs k coaepkarenbHbiM MpoTUBOPEUMsM, rnsas «BoBHe». Capa co3gaBana BUAEO Ans
YouTube, cobupas u npeacTaBnss MHGOPMALMI, O KOTOPOI OHa HE 3Hana 3apaHee, YTO 3aCTaBUIIO ee WUCKkaTb AaHHbIE, 1enomb3yst Google-
nouck, obpaLlaTbCs K CBOMM 3aMeTkam Wi 3a NoMoLLbio yumTens. Capa, kak npaBuno, paspeluana npoTMBOpeYUs Au3aiHa, 3arnsabieast
«BHyTPb ceDsi». OHa Obina yBepeHa B CBOeIA CrocoBHOCTM co3faTh Buaeo Ha YouTube Ans CBOEN ayauTopui, BEPOSTHO, MOTOMY YTO Obina
4rIeHOM KpyxxKka by/yLLx BETEpUHapOB 1 nonaranack Ha cebsl B MPUHSATIM PELLEHNIA OTHOCUTENBHO Au3aHa.

Kak BuniHre, naHupys BKIOYUTL B BAKEO MHAOPMaLM0 Ha MCnaHCKoM sidbike, Capa cHavana 3arnsHyna BHyTPb cebs,, 3asBMB BCIIyX (Ha MCMaH-
CKOM $13bIKE), YTO OHa XoTena HammeaTb. OfHaKo HeyBEPEHHOCTb NOSIBUNACH MPW COCTABEHWN 1 PA3MELLEHW M CBMEHHOTO TEKCTa; [ PELLEeHMS
npobnembl Capa ucnons3osana Google Translate. BaxHbiM cTano To, 4o Capa Bbipa3ina enaHue CAenaTb BUAE0 JOCTYMHbLIM st CBOWX 3pUTened
B JIMHTBCTUYECKOM MiiaHe, NOCKOTbKY OH, KaK M OHa, MOTYT YyBCTBOBATb CE0S1 MEHEE YBEPEHHBIMI B MIUCHMEHHOI UCMTAHCKOM PEYM, YeM B YCTHON.

Takum o6pa3om, Ha npumepe paboTbl ¢ Capoit Mbl NPOAEMOHCTPMPOBANK 0bpasoBaTenbHbIN 1 passuBatoLwuii noteHuman MMC B pabote
C COAEpXaH1eM, Komnoauumen K s3bikoBbiM Matepuanom. Mcnombays MMC B npouecce 06yueHus, y4uTens MOTYT COeEICTBOBATb
COBEPLUEHCTBOBAHMIO HABLIKOB M KOMMETEHUMA y4alLMxcsi, NOALEepXMBas WX W paaBas HEODXOAMMblE PEKOMEHAALMW OTHOCUTENBHO
WHCTPYMEHTOB 11 UCTOYHUKOB. [TOMMMO 3TOr0, COBEPLUEHCTBYIOTCS 1 KOMMETEHLUMM KOMMYHWKALMK W COTPYAHUYECTBA, B3aUMOMOMOLLM
1 paboTbl B kKOMaHAe. BaxHo, 4Tobbl yuuTenb He orpaHuumMBan cBobody U CaMOCTOSTENBHOCTb YYEHWKA, a faBarn BPeMs M MPOCTPaHCTBO s
MPUHATAS COBCTBEHHBIX PELUEHMA B MPOLIECCE MYNbTUMOAANBHOTO COMMHEHHNS, YTO ByaeT cnocobcTBOBaTL peanuaalmin obpasoBaTensHOro
11 KOMMETEHTHOCTHOTO MOTEHLMANA MyNbTUMOLANBHOTO COUMHEHMS,
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