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HOACHUTEJBHASA 3AIIMCKA

VYuebnas muctummHa «IIpodeccnonanbHoe 00IIeHHEe HA MHOCTPAHHOM SI3BIKE»
SIBJSIETCS. JUCHUUIUIMHOW CHEUUAIBHOCTH W BXOJHWT B CHUCTEMY JIMHIBUCTUYECKOM
MOATOTOBKH CiTyliaTenaen nepenoaroroBku cnenuanbHoctu 1-02 03 71 MHoctpaHHblii
A3bIK  (aHrAMicKUi)»  (KBadudUKALMSA: TMpernojaBaTelb HWHOCTPAHHOTO  sI3bIKa
(aHTIIMIICKHUIA)).

[ens co3manusi yaeOHO-METOIUIECKOTO KOMIIIIEKCA — TOBBICUTH 3()()DEKTUBHOCTH
¥ KaueCTBO OCBOCHHS CIyIIATEISIMU cojaepxkaHusi auciuiuinabl «[Ipodeccnonanbuoe
oOIeHne Ha THOCTPAHHOM SI3BIKEY.

Ha 6aze yueOHoit nporpammel «lIpodeccrnonansuoe obieHre Ha WHOCTPAHHOM
A3bIKE» OBLI COCTaBJIIEH Y4YEOHO-METOAMYECKUN KOMIUIEKC, B KOTOPBIA BOILIU
CICAYIOIINE pA3JAENbl: TEOPETUUYECKUU, NPAKTUYECKUNM, KOHTPOJISA 3HAHUM U
BCIIOMOTaTEJIbHBIM.

Teopernueckuil paszesl BKIIOYACT KOHCIEKT JICKLWW, PAaCKPBIBAIOLIMM POJIb
npoecCHOHATLHOTO OOIIEHNsT Ha WHOCTPAHHOM SI3BIKE, HEOOXOIUMOCTh W3Y4YCHUS
0COOEHHOCTEH TMEeJaroru4eckoro OOIIEeHUS, BaXXHOCTh HCIOJb30BAHUS Pa3TUYHBIX
THUIIOB CJIOBApEH.

[IpakTueckni pa3ziesl COAEPKUT IUIAHbl MPAKTUUECKUX 3aHATHUM, BKIFOYAOIIUX
B ce0s OCHOBHBIE BOIPOCHI KaXKJIOW TEMbI, KOTOpHIE HOJKHBI ObITh M3Y4YEHBI Ha
3aHSATUAX COTVIACHO TEMAaTHYECKOMY IIJIaHy, U3JI0KEHHOMY B y4eOHOM Mporpamme.

Paznen KOHTpOns 3HAHUKW COHEPNKUT MATEPUAIBI TEKYIIEW UM UTOTOBOMU
aTTeCTaIlMM, KOTOPHIC TPEICTABIICHBI BOMpPOCAMHU K COOECENOBAaHUIO 10 TeMam
y4eOHOU JUCIMILTUHBIL.

BcnoMoratenbHbIii  pazzen BKJIIOYAET JJIEMEHTHl Y4YEOHOW MPOTpaMMbl IO
yueOHo auciurinHe «lIpodeccruoHanbHOE OO0IIEHHEe HAa HHOCTPAHHOM  SI3BIKE»,
MH(POPMAITMOHHO-METOIUUECKYIO0 YaCTh, B KOTOPOU COJEPKUTCS MEPEUCHb YUEOHBIX
u3aHui U MHOOPMALIMOHHO-aHAIMTUYECKUX MaTEepUaoB, PEKOMEHIYEMBIX IpU
M3YYCHHUM TAaHHOW yueOHOMN JUCIUTIIAHBI.

TemaTuyeckoe cofepkaHre Kypca pealm3yercs B ciaeayromux Ghopmax: JEKINUH,
MPAKTUYECKUE 3aHATHUS, CAMOCTOATENbHAS paboTa CiIyaTenei.

YMK coaepXuT HE TOJbKO WH(MOPMAIMOHHO-METOJAMYECKU, HO U Y4YCOHBIH
MaTepHuan, CIOCOOCTBYIOUIUMN JOCTHKEHUIO LEJel MpU H3y4YeHHH JaHHOW ydeOHOH
JIACHUTUIAHBI.

Y4eOHO-METOAMYECKUM KOMIUIEKC CO3/aeT YCJIOBUS I  OCBOOOXKICHUS
ayJAUTOPHOTO BPEMEHHU OT PACCMOTPEHUS] MHOTHX OPTraHM3AllMOHHBIX BOIPOCOB:
MEPEUUCIICHUS PEKOMEHYEeMbIX YUEOHBIX M3JaHWM, O3HAKOMJICHHUSI C TEeMAaTHUYECKUM
IJJAHOM Kypca, CUCTEMOW TEKYIIETO U UTOrOBOTO KOHTPOJIS U T.J.



4

TEOPETUYECKUI PA3IEJ
KoHcnekr jgexkumii no yd4eOHOH AUCHUIIIMHE
«IIpodeccnoHanbHOE 001IEHHE HA HHOCTPAHHOM SI3bIKE)»

Jexuyus 1. Definition and characteristics of pedagogical communication

Bonpocut 0na oocyncoenus:

1. The concept of "pedagogical communication". Forms and types of pedagogical
communication. Professional communication functions. Culture of professional
communication.

2. Styles of pedagogical communication.

3. Characteristics of the professional sphere of communication. Effectiveness of
professional communication.

Pedagogical communication is a multifaceted, professional communication of
teachers in the learning process with students, including the development and
establishment of communications, interaction and mutual understanding between
teachers and students.

The effectiveness of pedagogical communication directly depends on the degree of
satisfaction experienced by each of the participants in the implementation of actual
needs.

Styles of pedagogical communication

Factors affecting the development of the student’s personality are the styles of
pedagogical communication.

The style of pedagogical communication and leadership is determined by the
methods and methods of influence of an educational nature, which are manifested in
the set of expectations and requirements of the corresponding behavior of the pupils.
Style is embodied in the forms of organizing activities, as well as communicating with
children, having certain ways in realizing attitudes toward children. Traditionally,
authoritarian, democratic and liberal styles of pedagogical communication are
distinguished.

The democratic style of pedagogical communication

The most effective as well as optimal is the democratic style of interaction. He is
noted for his characteristic wide contact with the pupils, the manifestation of respect
and trust, in which the teacher tries to establish emotional interaction with the child,
does not suppress the person with punishment and severity; communication with
children is marked by positive ratings. A democratic teacher needs feedback from the
pupils, namely, how they perceive the forms of joint activity, and whether they know
how to admit their mistakes. The work of such a teacher is aimed at stimulating mental
activity and motivation in achieving cognitive activity. In groups of educators, where
communication is built on democratic trends, appropriate conditions are noted for the
development of children's relationships, as well as the emotional positive climate of the
group.
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The democratic style of pedagogical communication creates a friendly
understanding between the pupils and the teacher, evokes only positive emotions in
children, develops self-confidence, and also allows you to understand the values in the
collaboration of joint activities.

Authoritarian style of pedagogical communication

Authoritarian teachers, by contrast, are marked by pronounced attitudes, selectivity
in relation to pupils. Such educators often apply prohibitions, as well as restrictions on
children, overuse negative assessments.

The authoritarian style of pedagogical communication is rigor and punishment in
the relationship between teacher and children. An authoritarian educator expects only
obedience; he is distinguished by a huge number of educational influences, for all their
uniformity.

The authoritarian style of pedagogical communication leads to conflict, as well as
hostility in relations, thereby creating adverse conditions in the education of preschool
children. The authoritarianism of the teacher is often the result of a lack of level of
psychological culture, as well as the desire to accelerate the pace in the development of
pupils, contrary to individual characteristics.

Teachers often use authoritarian methods from good intentions, because they are
convinced that breaking children, as well as achieving maximum results, can achieve
the desired goals as soon as possible. The expressed authoritarian style of the teacher
puts him in a position of alienation from the pupils, as each child begins to experience
a state of anxiety and insecurity, insecurity and tension. This is due to the
underestimation of the development of initiative in children, independence,
exaggeration of indiscipline, laziness and irresponsibility.

Liberal style of pedagogical communication

This style is characterized by irresponsibility, lack of initiative, inconsistency in the
actions and decisions taken, lack of decisiveness in difficult situations.

The liberal teacher forgets about the previous requirements and after a certain time
presents the opposite to them. Often, such a teacher takes things on their own and
overestimates the capabilities of children. He does not check how fulfilled his
requirements are, and the assessment of the pupils by the liberal educator directly
depends on their mood: good mood - the prevalence of positive assessments, bad -
negative assessments. Such behavior can lead to a drop in the authority of the teacher
in the eyes of children.

The liberal educator tries to maintain good relations, does not spoil relations with
anyone, is friendly and affectionate in his behavior. Always perceives the pupils as
independent, proactive, communicative, truthful.

Styles of pedagogical communication, being the characteristics of an individual,
are not innate qualities, but are brought up and formed in the process of pedagogical
practice on the basis of awareness of the basic laws of the formation and development
of the system of human relations. But certain personality characteristics have a
particular style of communication formation.

People are proud, self-confident, aggressive and unbalanced inclined to an
authoritarian style. Individuals with adequate self-esteem, balanced, friendly, sensitive
and attentive to people are inclined towards a democratic style. In life in a "pure” form,
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each of the styles is rare. In practice, often each individual teacher shows a “mixed
style” of interaction with students.

The mixed style is marked by the predominance of two styles: democratic and
authoritarian or democratic and liberal. Occasionally, features of a liberal and
authoritarian style are combined.

Currently, great importance is given to psychological knowledge in establishing
interpersonal contacts, as well as establishing relations between a teacher and students.

Psychological and pedagogical communication includes the interaction of a teacher
with students, colleagues, parents, as well as with representatives of public authorities
and education, carried out by professional activities. The specificity of psychological
and pedagogical communication is the psychological competence of the teacher in the
field of social and differential psychology when interacting with children.

The structure of pedagogical communication
The following stages are distinguished in the structure of pedagogical communication:

1. The prognostic stage (the teacher’s modeling of future communication (the
teacher outlines the contours of interaction: plans, and also predicts the structure,
content, means of communication. The teacher’s target setting is crucial in this
process. He should take care to attract students to the interaction and create a creative
atmosphere, and also open the world of a child’s personality).

2. Communicative attack (its essence is the conquest of initiative, as well as the
establishment of business and emotional contact); It is important for the teacher to
master the technique of entering into interaction and methods of dynamic influence:

- infection (the purpose of which is an emotional, subconscious response in an
interaction based on empathy with them, is non-verbal in nature);

- suggestion (conscious infection with motivation through speech exposure);

- persuasion (reasoned, informed and motivated influence on the individual’s belief
system);

- imitation (implies the assimilation of the forms of behavior of another person,
which is based on conscious and subconscious identification of oneself with her).

3. Communication management is aimed at conscious and focused organization of
interaction. It is very important to create an atmosphere of goodwill in which the
student will freely manifest his self, will receive positive emotions from
communication. The teacher, in turn, should show interest in students, actively
perceive information from them, give an opportunity to express their opinions, convey
their optimism to students, as well as confidence in success and outline ways to
achieve goals.

4. Communication analysis (comparison of goals, means with the results of
interaction, as well as modeling of further communication).

The perceptual component of pedagogical communication is aimed at studying,
perceiving, understanding and evaluating each other's communication partners. The
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personality of the teacher, his professional and individual psychological qualities are
an important condition that determine the nature of the dialogue. The important
professional qualities of a teacher include the ability to give an adequate assessment of
the individual characteristics of students, their interests, inclinations, moods. Only the
pedagogical process built with this in mind can be effective.

The communicative component of pedagogical communication is determined by
the nature of the relationship of the participants in the dialogue.

The early stages of pedagogical interaction with a child are marked by the lack of
potential of an equal participant in the exchange of information, because the child does
not have sufficient knowledge for this. The teacher is a carrier of human experience
embedded in the educational program of knowledge. But this does not mean that the
teacher’s communication in the early stages is a one-way process. At present, it’s not
enough just to give students information. It is necessary to intensify students ’own
efforts to absorb knowledge.

Of particular importance are active teaching methods that encourage children to
independently find the necessary information, as well as its further use in a variety of
conditions. Having mastered a large amount of data and developing the ability to
operate with it, students turn into equal participants in the educational dialogue,
making a significant contribution to communication.

Functions of pedagogical communication

Pedagogical communication is considered as the establishment of interpersonal
close relationships based on the degree of commonality of interests, thoughts, feelings;
establishing a friendly, welcoming atmosphere between the object and the subject,
providing the most effective process of education and training, mental and intellectual
development of a person, preserving the uniqueness and individuality of personal
characteristics.

Pedagogical communication is multifaceted, where each face is marked by the
context of interaction.

Functions of pedagogical communication are divided into designating, cognitive,
emotive, facilitative, regulatory, functions of self-actualization.

Communication is responsible for the interest in the success of the student, as well
as maintaining a benevolent contact and atmosphere, which contributes to self-
actualization and further development of the student.

Pedagogical communication should ensure respect for the personality of the child.
The understanding and perception of the student’s personality by the teacher is the
knowledge of the spiritual world, the physical conditions of the child, individual and
age, mental, national and other differences, mental neoplasms and manifestations of
sensitivity.

The teacher’s understanding of the student’s personality forms the atmosphere of
an attitude of interest towards him, as well as goodwill, and helps to determine the
prospects for the development of the personality and their regulation.

The function of understanding and perceiving the personality of the student by the
teacher should be considered as the most important.

The information function is responsible for real psychological contact with
students, develops the process of cognition, gives an exchange of spiritual and material
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values, creates mutual understanding, forms a cognitive search for solutions, positive
motivation in achieving success in learning and self-education, in becoming a person,
eliminates psychological barriers, establishes interpersonal relationships a team.

The information function is responsible for organizing group, individual, collective
communication. Individual communication contributes to the cognition of the
personality, as well as the impact on its consciousness, behavior, as well as on its
correction and change.

Contact function - establishing contact for mutual readiness to transmit and receive
training information.

The incentive function is the stimulation of student activity aimed at the
implementation of educational activities.

An emotive function is a student's prompting of necessary emotional experiences,
as well as changing with his help his own states and experiences.

Pedagogical communication should be guided by human dignity and ethical values
such as frankness, honesty, trust, selflessness, mercy, caring, gratitude, and loyalty to
the word play a great role in productive communication.

Jexuusa 2 Professional vocabulary and intercultural communication
Bonpocut 0na oocyncoenus:

1. Terminology as a field of lexicology.

2. Style-forming factors of the scientific style. Terminological vocabulary.

3. Scientific style: features, areas of use. Style-forming factors of scientific style.

Scientific language is characterized by specific lexical system [2, p.151].
Translating terms can be a challenge for translators once even certain bilingual
dictionaries of a science fail to distinguish academic meaning of a term from its
common meaning.

Terminology is the study of terms and their use. Terms are words and compound
words that in specific contexts are given specific meanings--these may deviate from
the meanings the same words have in other contexts and in everyday language.
Terminology is a discipline that studies, among other things, the development of such
terms and their interrelationships within a culture.

Terminology is a discipline that systematically studies the "labelling or
designating of concepts" particular to one or more subject fields or domains of human
activity. It does this through the research and analysis of terms in context for the
purpose of documenting and promoting consistent usage. Terminology can be limited
to one or more languages (for example, "multilingual terminology” and "bilingual
terminology"), or may have an interdisciplinarity focus on the use of terms in different
fields.

Technical term is a word that has a specific meaning within a specific field of
expertise.
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Scientific terms are not simple words; they are special and complex ones.
Scientific terms are the most significant feature in science, they discriminate it from
other registers (literary).

Scientific translation is mainly about translating terms in the fields of science and
technology of all kinds, medicine, physics, chemistry, mathematics, computer
sciences...etc from one language into another [1, p.197].

Technical terms are an essential part of all technical and scientific writing. Each
field and specialty typically uses a vocabulary that relays a variety of specialized
concepts by means of technical language. These special terms convey concentrated
meanings that have been built up over significant periods of study of a field. The value
of a specialized set of terms lies in the way each term condenses a mass of information
into a single word. Technical terminology is often thought of as a shorthand, a way of
gaining great depth and accuracy of meaning with economy of words. terminology
terms scientific word

Technical terms can also lead to a great density of prose that is difficult to
understand, even for the specialized reader. Observe these four principles when using
specialized terminology:

» Match terminology to the ability of the audience. You may use a term with great
accuracy and still not reach your audience. It is important that you be aware of your
audience's level of understanding. If they are not experts in your field, you will need to
substitute more general terms for your specialized terms. That means that you may not
be able to write with great accuracy about your topic.

» Use terms with consistency. Be sure that you use the same term for a given item
each time. If you shift from using mass to using weight in referring to the quantity of
an object, if at first you call a tool a spanner and later call it a wrench, or if you shift
from the Kelvin scale to Centigrade for measuring temperature, you may confuse the
reader.

* Provide clear definitions or explanations of unfamiliar terms. If you are using a
specialized term that is not widely used in your audience, even if the audience is an
expert one, be sure you provide a clear definition of your term.

» Use a terminology list when you are introducing a variety of new terms into
your discussion. The use of a list, which is generally placed before your introduction or
in an appendix, can greatly aid a reader who wants to remind himself or herself of what
you mean by the term [3].

While writing scientific articles terms should be defined or at least alternative
language provided, so that a non-technical reader can both learn the terms and
understand how they are used by scientists.

The two term translation principles “recombination of semantic components” and
“functional equivalence” can be developed into six term translation procedures which
are direct borrowing, “calque” or loan translation, literal translation, transposition,
modulation, and adaptation.

Scientific words in English may conveniently be divided, from the standpoint of
their origins, into three groups:

» those taken from the ordinary English vocabulary;

« those taken virtually unchanged from another language;
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» those which have been invented.

The third group is by far the largest. The advance of science during the last few
centuries has been so rapid and so extensive that no language has been capable of
providing, ready-made, all the words which were required. Further, the classical
languages do not contain words appropriate to modern discoveries, inventions and
concepts. (There is no Latin word, for example, for photography!) Hence the scientist
has had to invent new words for his own purposes.

In his task of inventing new terms, however, the scientist has usually turned to the
classical languages for his raw material. He has taken 'bits and pieces' - roots, prefixes,
suffixes - from these languages and joined them together to form the terms he needed.
Thus, when he needed a general name for animals such as snails and slugs which
apparently walk on their stomachs, he took the Greek roots gast(e)ro- (stomach) and -
pod (foot) and formed the new word gastropod. When he wanted a word to describe a
speed greater than that of sound he took the Latin prefix super- (above, beyond) and
the Latin root son- (sound) and coined the adjective supersonic. Thousands of
scientific words have been built up from classical word-elements in this way.

During this period many Latin words were taken into the scientific vocabulary
and many new words were constructed (chiefly in the form of Latin words) from
classical elements. The tradition of using the classical languages as a source of
scientific words remains.

Prefixes which indicate degree, position or number are of particular value in
word-building. Thus we may suffer from hyperpiesis (high blood pressure) or from
hypopiesis (low blood pressure), the two terms being formed by the addition of
contrasting prefixes to the same root.

Sometimes both Greek and Latin elements are combined in the same word.
Television is a well-known example; the prefix tele-(from afar) is Greek and the root
vis- (seeing) is Latin. (The 'all-Greek' word teleorama would have been more
satisfying to the purists but it is unlikely to be adopted.)

Undoubtedly some hybrids have been formed because of thoughtlessness or
ignorance, but many have been formed because certain prefixes and suffixes have
become well known and have been found to be convenient. Thus the familiar Greek
root -meter (measurer) has been added to all sorts of stems, e.g. to a Latin stem in
audiometer and to an English stem in weatherometer. (Note the insertion of the o
before -meter; in all-Greek terms an o ' normally arises as the ending of the stem.)

All kinds of people, however, may find themselves needing to interpret the
meanings of scientific words. The scientist may meet new terms invented by other
scientists; he may meet words which are unfamiliar to him because they are in
specialised fields outside his own. The student frequently meets words which are
strange to him but which he must learn and understand in order to progress in his
studies. And, in these modern times, the layman meets scientific words in his
newspapers, in advertisements, and through television.

As has already been pointed out, the meanings of a large number of scientific
words are directly revealed by simple translation. Conchology is obviously the study of
shells, a lignicolous fungus is clearly one which lives on wood, and what else can
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hypodermic mean than under (or below) the skin? Antiseptic, microphyllous,
anemometer, centripetal, pentadactyl, hyperglycaemia are among the thousands of
scientific words whose meanings may be readily deduced by simple analysis. It is
possible that by simple translation one might occasionally miss some subtle shade of
meaning or of application but one would nevertheless gain a useful idea of what the
words denote.

We live in a scientific age; an understanding of science is at least as necessary to
the make-up of an educated man as knowledge of the arts. More and more people need
to understand the words of science. This does not mean that traditional courses of Latin
and Greek should therefore form a part of everyone's education but it indicates the
desirability of teaching the more important roots which enter into the formation of
English, and especially scientific, words [4].

1. Catford, J.C.(1999) A linguistic theory of translation. New York: Oxford University
Press.

2. Newmark, P. (2001). A Textbook of Translation. London: Prentice Hall Europe

3. http://web.mit.edu/course/21/21.quide/techterm.htm

4. http://www.uefap.com/reading/exercise/texts/sw.htm

Jexkuus 3. Main types of dictionaries

Bonpocut ona oocyncoenus:

1. Lexicography.

2. Dictionaries, glossaries, encyclopedias and reference books.

3. Explanatory dictionaries and thesauri. Russian Russian dictionaries and Russian-
English dictionaries.

4. Encyclopedias and reference materials.

5. Multilingual dictionaries. Terminological dictionary. Specialized dictionaries and
glossaries.

Lexicography, the science, of dictionary-compiling, is closely connected with
lexicology, both dealing with the same problems — the form, meaning, usage and
origin of vocabulary units — and making use of each other’s achievements. On the one
hand, the enormous raw material collected in dictionaries is widely used by linguists in
their research. On the other hand, the principles of dictionary-making are always based
on linguistic fundamentals, and each individual entry is made up in accordance with
the current knowledge and findings of scholars in the various fields of language study.
The compiler’s approach to various lexicological problems (such as homonymy,
phraseological units, etc.) always finds reflection in the selection and arrangement of
the material.

Encyclopaedic and Linguistic Dictionaries. There are many different types of
English dictionaries. First of all they may all be roughly divided into two groups —
encyclopaedic and linguistic. Though, strictly speaking, it is with linguistic dictionaries
that lexicology is closely connected and in our further consideration we shall be
concerned with this type of reference books only, it may be useful for students of
English to know that the most well-known encyclopaedias in English are The
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Encyclopaedia Britannica (in 24 volumes) and The Encyclopedia Americana (in 30
volumes). Very popular in Great Britain and the USA are also Collier’s Encyclopedia
(in 24 vols) intended for students and school teachers, Chamber’s Encyclopaedia (in 15
vols) which is a family type reference book, and Everyman’s Encyclopaedia (in 12
vols) designed for all-round use. Besides the general encyclopaedic dictionaries there
are reference books that are confined to definite fields of knowledge, such as The
Oxford Companion to English Literature, Oxford Companion to Theatre, Cassell's
Encyclopaedia of World Literature, etc.

Classification of Linguistic Dictionaries. Thus a linguistic dictionary is a book of
words in a language, usually listed alphabetically, with definitions, pronunciations,
etymologies and other linguistic information or with their equivalents in another
language (or other languages). Linguistic dictionaries may be divided into different
categories by different criteria. As to the information they provide all linguistic
dictionaries fall into those presenting a wide range of data, especially with regard to
the ’semantic aspect of the vocabulary items entered (they are called explanatory) and
those dealing with lexical units only in relation to some of their characteristics, e.g.
only in relation to their etymology or frequency or pronunciation. These are termed
specialised dictionaries. For example, dictionaries of unrestricted word-lists may be
quite different in the type of information they contain (explanatory, pronouncing,
etymological, ideographic, etc.), terminological dictionaries can also be explanatory,
parallel, ideographic, presenting the frequency value of the items entered, etc. On the
other hand, translation dictionaries may be general in their word-list, or terminological,
phraseological, etc. Frequency dictionaries may have general and terminological word-
lists.

All types of dictionaries, save the translation ones, may be monolingual or
bilingual, i.e. the information about the items entered may be given in the same
language or in another one. The terms monolingual and bilingual* pertain to the
language in which the information about the words dealt with is couched. The terms
explanatory and translation dictionaries characterise the kind of information itself.
Thus among dictionaries of th3 same type, say phraseological or terminological, we
may find both monolingual and bilingual word-books. For example, Kluge’s
Etymologisches Worterbuch der deutschen Sprache is bilingual, but it is not its
purpose to supply translation of the items entered. It is important to realise that no
dictionary, even the most general one, can be a general-purpose word-book, each one
pursues a certain aim, each is designed for a certain set of users. Thus to characterise a
dictionary one must qualify it at least from the four angles mentioned above: 1) the
nature of the word-list, 2) the information supplied, 3) the language of the
explanations, 4) the prospective user. Below we shall give a brief survey of the most
important types of English dictionaries, both published in English-speaking countries
and at home. Explanatory Dictionaries. Out of the great abundance of linguistic
dictionaries of the English language a large group is made up of the so-called
explanatory dictionaries, big and small, compiled in English-speaking countries. For
instance, the New English Dictionary on Historical Principles commonly abbreviated
in NED and its abridgement The Shorter Oxford Dictionary on Historical Principles
(SOD) coyer the history of the English vocabulary from the days of King Alfred down
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to the present time; they are diachronic, whereas another abridgement of the NED —
the Concise Oxford Dictionary of Current English (COD) as well as H. C. Wyld's
Universal Dictionary of the English Language are synchronic. Other series of
authoritative synchronic explanatory dictionaries are Webster dictionaries, the Funk
and Wagnalls (or Standard) dictionaries and the Century dictionaries. It should be
noted that brief remarks of historical and etymological nature inserted in dictionaries
like the COD do not make them diachronic. Moreover, dictionaries of a separate
historical period, such as Anglo-Saxon Dictionary by J. Bosworth and T. N. Toller,
Stratmann's Middle English Dictionary by H. Bradley, which are sometimes called
historical, cannot be strictly speaking referred to diachronic wordbooks.

Translation Dictionaries.Translation dictionaries (sometimes also called parallel)
are wordbooks containing vocabulary items in one language and their equivalents in
another language. Many English-Russian and Russian-English dictionaries have been
made in our country to meet the demands of language students and those who use
English in their work. The most representative translation dictionaries for English are
the New English-Russian Dictionary edited by Prof. I. R. Galperin, the English-
Russian Dictionary by Prof. V. K. Muller and The Russian-English Dictionary under
prof. A. I. Smirnitsky's general direction. It is common practice to call such word-
books English-English dictionaries. But this label cannot be accepted as a term for it
only points out that the English words treated are explained in the same language,
which is typical not only of this type of dictionaries (cf. synonym-books).

Specialised Dictionaries. Phraseological dictionaries in England and America have
accumulated vast collections of idiomatic or colloquial phrases, proverbs and other,
usually image-bearing word-groups with profuse illustrations. But the compilers’
approach is in most cases purely empiric. By phraseology many of them mean all
forms of linguistic anomalies which transgress the laws of grammar or logic and which
are approved by usage. Therefore alongside set-phrases they enter free phrases and
even separate words.1 The choice of items is arbitrary, based on intuition and not on
any objective criteria. Different meanings of polysemantic units are not singled out,
homonyms are not discriminated, no variant phrases are listed.

There are three dictionaries of neologisms for Modern English. Two of these (Berg
P. A Dictionary of New Words in English, 1953; Reifer M. Dictionary of New Words,
N. Y., 1955) came out in the middle of the 50s and are somewhat out-of-date. The
third (A Dictionary of New English. A Barnhart Dictionary, L., 1973) is more up-to-
date. The Barnhart Dictionary of New English covers words, phrases, meanings and
abbreviations which came into the vocabulary of the English language during the
period 1963 — 1972. The new items were collected from the reading of over half a
million running words from US, British and Canadian sources — newspapers,
magazines and books.

Dictionaries of slang contain elements from areas of substandard speech such as
vulgarisms, jargonisms, taboo words, curse-words, colloguialisms, etc. The most well-
known dictionaries of the type are Dictionary of Slang and Unconventional English by
E. Partridge, Dictionary of the Underworld: British and American, The American
Thesaurus of Slang by L. V. Berry & M. Den Bork, The Dictionary of American Slang
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by H. Wentworth and S. B. Flexner. The most widely used usage guide is the classic
Dictionary of Modern English Usage by N. W. Fowler. Based on it are Usage and
Abusage, and Guide to Good English by E. Partridge, A Dictionary of American
English Usage by M. Nicholson, and others. Perhaps the best usage dictionary is A
Dictionary of Contemporary American Usage by B. Evans and C. Evans. (N. Y.,
1957).

Dictionaries of word-frequency inform the user as to the frequency of occurrence
of lexical units in speech, to be more exact in the “corpus of the reading matter or in
the stretch of oral speech on which the word-counts are based. Most frequency
dictionaries and tables of word frequencies published in English-speaking countries
were constructed to make up lists of words considered suitable as the basis for teaching
English as a foreign language, the so-called basic vocabulary. Such are, e.g., the E.
Throndike dictionaries and M. West’s General Service List. Other frequency
dictionaries were designed for spelling reforming, for psycholinguistic studies, for an
all-round synchronic analysis of modern English, etc. In the 50s — 70s there appeared
a number of frequency dictionaries of English made up by Soviet linguo-statisticians
for the purposes of automatic analysis of scientific and technical texts and for teaching-
purposes (in non-language institutions).

A Reverse dictionary is a list of words in which the entry words are arranged in
alphabetical order starting with their final letters. The original aim of such dictionaries
was to indicate words which form rhymes (in those days the composition of verse was
popular as a very delicate pastime). It is for this reason that one of the most well-
known reverse dictionaries of the English language, that compiled by John Walker, is
called Rhyming Dictionary of the English Language. Nowadays the fields of
application of the dictionaries based on the reverse order (back-to-front dictionaries)
have become much wider. Those working in the fields of language and information
processing will be supplied with important initial material for automatic translation and
programmed instruction using computers.

Pronouncing dictionaries record contemporary pronunciation. As compared with
the phonetic characteristics of words given by other dictionaries the information
provided by pronouncing dictionaries is much more detailed: they indicate variant
pronunciations (which are numerous in some cases), as well as the pronunciation of
different grammatical forms. The world famous English Pronouncing Dictionary by
Daniel Jones, is considered to provide the most expert guidance on British English
pronunciation. The most popular dictionary for the American variant is A Pronouncing
Dictionary of American English by J. S. Kenyon and T. A. Knott.

Etymological dictionaries trace present-day words to the oldest forms available,
establish their primary meanings and give the parent form reconstructed by means of
the comparative-historical method. In case of borrowings they point out the immediate
source of borrowing, its origin, and parallel forms in cognate languages. The most
authoritative of these is nowadays the newly-published Oxford Dictionary of English
Etymology edited by C. T. Onions. Quite popular is the famous Etymological English
Dictionary by W. W. Skeat compiled at the beginning of the century and published
many times.
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Ideographic dictionaries designed for English-speaking writers, orators or
translators seeking to express their ideas adequately contain words grouped by the
concepts expressed. The world famous ideographic dictionary of English is P. M.
Roget’s Thesaurus of English Words and Phrases. Besides the most important and
widely used types of English dictionaries discussed above there are some others, of
which no account can be taken in a brief treatment like this (such as synonym-books,
spelling reference books, hard-words dictionaries, etc.).
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NMPAKTUYECKUM PA3IEJ
Ilnan npakTH4YecKHUX 3aHATHI 10 y4eOHOH TUCHUIIMHE
«IIpodeccnoHanbHOE 00LIEHHE HA HHOCTPAHHOM SI3bIKE)»

Tema 1.1 Features of oral communication in professional communication
Bonpocut 0na oocyncoenus:

1. Monological and dialogical forms of professional communication in a foreign
language. Official style of oral communication.

2. Lexical features: addresses. Grammatical features: more complex forms of
inducements, requests, invitations; the presence of introductory phrases that soften the
categorical statement or refusal.

3. Conversational communication formulas and other means of communication.
Knowledge of technologies for developing understanding of spoken speech.

An English Lesson

| sat in on an English lesson at the Camal Abdel Nasser Secondary School. The
Scottish instructor - one of three Britons employed in the Yemeni school system - was
drilling the class in the difference between the 'present simple' and the 'present
continuous'. There were twenty very thin, very eager boys aged between about fourteen
and twenty-two. They were part of that tiny educated leaven in a country which has an
illiteracy rate of ninety per cent, and they had tense, ambitious faces. They had been
trained to compete continually against each other, so that the lesson turned into a kind of
noisy greyhound race. The moment that the instructor was half-way through a question, his
voice was drowned by shouts of “Teacher! Teacher! Teacher!" and I lost sight of him
behind the thicket of urgently raised hands. If a student began to stumble over an
answer, the others fought to grab the question for themselves, bellowing for Teacher's
attention. I once taught for a term at a comprehensive school in England: had the children
in my class ever shown a small fraction of the enthusiasm displayed by these Yemeni
students, | might have stayed in the job a great deal longer. They were ravenous for the
good marks and certificates which would take them out of their villages and tenements,
and they behaved as if every minute spent in the classroom could make or break them.

Arabia Through the Looking Glass by Jonathan Raban (BrE)

I. Make sure you know the following words:
to stumble over an answer

a leaven

an illiteracy rate  to grab sth for oneself

a fraction of sth

a tenement ravenous for sth

to compete with/ against sb

to drill sb in sth

a thicket for sth
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I1. Find in the text the English equivalents for the following:
ACMOHCTPUPOBATH
OBITH YaCTHIO YETO-TO
YECTOIIOOHBBIN
ropasgao JAOJIbIIE
MPEBPATUTHCS BO YTO-TO OCTAThCsl B Ipodeccuu
JIEC PYK
I11. Put in the right preposition:
1. The boy got frightened when he lost sight ... his parents.
2. We can’t compete ... them on price.
3. The teacher’s voice was drowned .... shouts.
4. His every lesson turns out ... a little performance.
5. 1 once taught ... aterm ... a comprehensive school.
6. There are so many reasons ... not staying ... the job.

IV. Translate the sentences into English:

1. Kak xanb, 4TO MOU YYEHHKU B AHIJIMU HE MPOSBIISUIA TaKOW SHTY3Ma3M Kak

HUEMEHCKHE IKOJbHUKH.

2. Ecnu Obl ThI XOpOIIO 3aKPENMI 3Ty TEMY C YYE€HUKaMHU, OHU Obl HE JIeJaid TaKk

MHOTO OIIHUOOK.
3. YpoBeHb 0€3rpaMOTHOCTH B 3TOM CTpAaHE KpailHE BBICOK.

4. B HayanbHOM IIKOJE JE€TH YaCTO COPEBHYIOTCSA JPYT C APYrOM 3a BHUMAaHHE

YUUTENS.

5. IM o4eHb XOTEIIOCh XOpomux OTMCTOK H, CJIICAOBATCIIBHO, XOPOLICTO aTTCCTAaTa,

1 3TO MOOYKAAI0 UX YUUTHCS JyUllle U Jydle.
6. Beuno oH MAMIIUT, KOrga oTBedaeT!

7. MOJ'IOI[BIG YUUTCII 94aCTO YXOIAT U3 HpO(l)GCCI/II/I 13-32 HEBBICOKOM 3apPIlIaThI

HEHOPMHPOBAHHOTO paboyero AHs.
8. He ycnien yunurtens 3aKOHUUTH BOIIPOC, KaK MEPel HUM BBIPOC JIEC PYK.

V. Answer the questions:
1. What shows that the Yemeni pupils wanted to learn very much?
2. What shows that the Yemeni pupils were active in their studies?
3. What was the reason for their ravenous studies?
4. What unusual is there at that Yemeni school?
5. What did the visitor regret?

V1. Imagine you are that Scottish instructor who teaches English to the Yemeni
pupils.
Describe your impressions of teaching to such schoolboys.

CAN YOU STOP YOUR KIDS MIXING WITH THE WRONG TYPES?

I. Look up and learn the pronunciation of the following words:
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to hang out with sb to feel left out to be called names
to go around with sb to be reluctant to do sth
bolshy to make sth clear to ban / forbid sb from doing
to sulk a drop-out sth
sulky to play truant cannabis
to go off the rails to dabble with drugs to get cheeky
to have a tough time to expel sb from sth for
to go too far doing sth
to join a new school scruffy

I1. Read the text and do the tasks that follow:

They’ve started hanging out with the wrong crowd — they’re bolshy and sulky. What
can you do when your teenager starts to go off the rails?

Joan, a 45-year-old mum with three sons, had a tough time when her youngest, 13-
year-old Philip, started at a new school, and for a year and a half he mixed with the
‘wrong’ crowd. Luckily, the problem didn’t go too far...

When Philip first joined his new school, many of the other boys had already
formed themselves into small groups of friends, so Philip felt really left out.

It was great when three boys invited him into their group. And he was so glad to
be accepted he didn’t care what they were like. We were pleased, too, as we hated
seeing him so unhappy.

But it wasn’t long before we started having serious doubts about this new group
of friends. They’d do things like turn up on our doorstep at all hours, expecting Philip
to go out. We’ve made it clear that he wasn’t allowed out late at night, and they soon
stopped calling. But it was obvious Philip was still going around with these boys at
school.

Sure enough, at the next parents’ evening we were told Philip wasn’t doing as
well as he could. We were disappointed because at his previous school he’d been
getting along fine.

We had a god talk but nothing really changed. He was becoming very bolshy, he
never seemed to do any homework, he sulked and was getting cheeky, too.

In the end, we completely banned him from seeing the kids we didn’t like, and we
asked the teachers to separate him from them in class.
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It was awful to have to sit back and watch my bright, hard-working, pleasant son
become a drop-out. And | was worried as I’d heard rumours that these “friends’ of his

Things seem to be getting worse and then suddenly there was a change. We got
news that my sister’s son, Jago, 16, had been expelled from school for dealing in
cannabis. Philip hadn’t seen Jago since we’d moved.

Luckily, when he did see him, he wasn’t impressed. Jago was really scruffy and
out of control. I told Philip he was heading the same way. And at last the message
seemed to get through.

After that, he told me he wanted to meet new friends. But every time he tried to
leave the group he was with he was called names, and the other boys in his class were
reluctant to include him.

To help him, we got him into the local football club, where he met other boys
from his school. | also wrote to the head teacher, explaining that he was trying, and
asked the school to help. This time they split the group that was causing trouble.

Philip’s starting his GCSEs and has good friends now. His report last term was
excellent ...I’m just glad we fought so hard.

1. Translate the sentences below into Russian, pay attention to the words in
italics:

a). The other boys had already formed themselves into small groups of friends.
b). They’d do things like turn up on our doorstep at all hours.

C). At the next parents’ evening we were told Philip wasn’t doing as well as he
could.

d). At his previous school he’d been getting along fine.

e). And at last the message seemed to get through.

). We got him into the local football club.

g). His report last term was excellent.

h). It was awful to have to sit back and watch my bright, hard-working, pleasant son
become a drop-out.

1). He wasn’t allowed out late at night, and they soon stopped calling.

J). But every time he tried to leave the group he was with he was called names.

2. Find in the text the sentences with the following word combinations and
translate them:

IIOMTHU B HOBYIO IIKOJTY
CEpbE3HBIE COMHEHMU T10 [TIOBOY
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B J11000€ BpeMms

3alpeTUTh YTO-TO JeNaTh
MPEKPATUTh 003BIBATHCS
3alpPeTUTh KOMY-TO YTO-TO JI€JIaTh
IPOTYJIUBATh KOy

0aJIoBaThCsl HAPKOTUKAMHU
OTYMCIIUTH U3 IIKOJIbI
HEOIIPSITHBIN

OTMETKHU 3a MOCJIEIHUN CEMECTP
JIEJIATh YTO-TO C HEOXOTOU

3. Put in the right prepositions and particles:

a). His mother wrote ... the head master.

b). All the questions were discussed ... the parents’ evening.

c). His father banned him ... getting ... the local rugby club.

d). I don’t allow my children ... late ... night.

e). Aren’t you afraid .. being expelled ... school ... playing truant?
f). I do mind your friends’ turning up ... our doorstep ... all hours!
g). His parents were scared when he started to go ... the rails.

3. Translate into English:

a). A pana, 4to 10 TeOsT HAKOHEI-TO OO BCE, UTO 51 TeOC TOBOPHIIA.

b). Cesi3aBmich ¢ IypHOH KOMIIaHWEH, OH CTaJ MPOTYJIUBATh IIKOIY, MOTPEOJISATH
HApKOTHKH U €r0 YCIeBaeMOCTh CHIIBHO YXYALIHIIACH.

C). Jupexrop mKodbl pa3zorHaia KOMIIAHWIO, PACIPENENIUB pedST 1O pa3HbIM
KJIaCCaM.

d). Be3 momMomm IIKOIBHOTO PYKOBOJACTBA OBUIO OBbI CIOXKHO NPEKPATUTH €ro
oOIIIeHHE C TypHOI KOMITaHUEH.

e). OMHOKJIACCHUKY HEOXOTHO NMPUHUMAJIH €TO B CBOIO KOMITAHHIO M3-32 TOTO, YTO OH
BBITJISIIIEN HEPSAIIUIMBO U YTPIOMO, ObLT IEP30K U IOCTOSTHHO CCOPHIICS.

f). Xors pomutenu u 3amperwim eMy OOIIAThCS ¢ TEMH PEOsATaMH, OH MPOJIOJIKAI
BCTPEYATHCS C HUIMU B IIIKOJIC U HE MOT M30€XKaTh UX BIIMSHHUSL.

g). EmMy TpymHO OBUIO OCTaBUTH 3Ty KaMIIaHWIO, T.K. €r0 HAYMHAIH OO3BIBaTh U
CMESITBCS HaJl HHM.

h). Tak kak B HOBOW INIKOJIE YK€ OBUIM CBOM KOMIIAHHH, €My OBLIO CIIOXHO
NPUCOETUHUTHCS K KAaKOH-HUOYIb U3 HUX, U OH OCTaBaJICS B CTOPOHE.

I11. Answer the questions:

Why did Joan have a tough time?

What made the parents have serious doubts?

How did Philip change after mixing with the ‘wrong’ types?

What steps did the parents take to avoid the guys’ bad influence on Philip?
What caused the change in Philip’s behaviour?

o E
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6. What made Philip’s mother write a letter to the headmaster?
7. Could Philip’s family manage with the problem without school?

V. Speak on the following:

1. Philip’s new friends and problems.

2. Philip’s behaviour before and then: who was to blame?

3. The role of the school in upbringing children.

4. Should you be a) Philip’s parent b) the headmaster of the school, what would you
do in that situation?
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Tema 1.2 Features of written communication in professional
communication

Bonpocwt ona oocyscoenun:

1.Official style of written communication.

2. Lexical aspect: thematic vocabulary; abundance of abstract verbs and
nouns with suffixes-ate, -ize, -tion, -ment, - ship; use of short words with an
amorphous semantic structure.

3.Grammatical aspect: the use of all the structural and semantic types of
predicates available in the language; complex syntax; long attribute chains before
nouns; the presence of introductory phrases. Strategies for perception, analysis,
creation of written texts of different genres, recording (summary) of the main facts
and thoughts (from audio, video, reading texts), theses of an oral
presentation/lecture, a written report.

4. The structure of the letter. Envelope design. Sample letters (request for the
provision of work; requests for learning opportunities; performance;
recommendations).

5. Algorithm for writing abstracts. Selection of reference words in the
article. Terminology for teaching a foreign language. Coherence of the text.
Definition of the theme, idea, and problem of the text.

6. Rules of resume writing. Writing biographies. The allocation of basic
biographical information. Most common phrases/cliches.

Tema 3. Professional vocabulary and intercultural communication
Bonpocwt 0na oocysyncoenun:
1. Vocabulary of professional communication. Speech communication formulas
that Express various communicative intentions. Style of professional
communication, business documentation.
2. Terms in the text. Dependence of the term translation on the communicative
and pragmatic parameters of the text. Differences in the degree of specialization
of terms in foreign and Russian languages.
3. Lexical and grammatical meaning of the word. Lexical meaning of a word:
stability and mobility of meaning, words motivated and unmotivated, correlation
of a word with a concept, internal form of a word.
4. Fixing the most common vocabulary related to the common language and
reflecting the specialization. Expanding your vocabulary. Stable phrases that are
most often found in professional speech. Subject-thematic groups "Education”,
"Upbringing", "Pedagogy", "Methods of teaching a foreign language".

I. Vocabulary “Teaching”

to take sth in one’s stride

the vast majority of sth

a substitute for sth/sb

to put up (a strong) resistance to sb/sth

to get disillusioned by/with sb, sth

to be skilful with the subject
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to keep up to date with the subject matter
sympathetic to/towards sh

to put scorn on sb

a slight mistake

to encourage sb in sth; to do sth

to give into sb

(dis)encouragement from sb to sb to do sth
to be first and foremost

to come second

sensitive to sb, sth/about sth

desirable in sh

physically plain people

to have great personal charm

to exclude a genuine capacity for sth

to tune in to sth

to persist in sb’s mistakes

to put a great strain on sb

to make great demands on sb (nervous energy)
to be a plaster saint

to be aware of sth

to put on an act

to enliven a lesson

to award praise

to remain mentally alert

to stagnate intellectually

to deteriorate

to adapt oneself to any situation

to improvise

infinite patience

to acquire sth

to get into a rut=to fall into repetitive pattern of teaching
to learn sth afresh

to keep sb sane

there’s a negative side to sth

automatic, mechanical, formulaic
uninspiring

to do sth routinely=to get into a complete routine
to introduce vocabulary

to get sth across to sb=to convey sth to sb
tacit knowledge

to do sth expertly

to draw out some skills of sb’s peers, colleagues
to reduce tension in the classroom

a tremendous element of fun

to mark exam papers



24

to spend ...hours a day marking
written exams and other forms of assessment
to display some qualities, skills

to stay in the job

frailty

Immaturity

intimacy

vulnerability

sensitivity to ...

sympathy for ...

fairness

alertness

patience

artistry

flexibility in sh’s approach to sb/s

an utterly disastrous experience
empathy for/with

a very unnerving experience
encouragement

to call out ribald remarks
openmindedness

to settle down (un)happily in a school
flexibility

education is a three-way partnership
clarity of thought

to have parents in with doing sth
humility

care in preparation and efficiency in execution
to treat sb with respect
even-temperedness

to do the absolute minimum

truancy

complete dedication to sb’s cause
capacity for work, efficiency

to keep up appearances

an impartial assessment = impartiality
to admit sb’s mistakes to sb

an (un)biassed attitude to/towards sb/sth
to isolate sb from sb

self-confidence

to skip classes

self-improvement

to take attendance

to assign sth (a task) to sb/ sb sth
sociability (sociable, gregarious)
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to set high standards of academic achievement
responsiveness

sb’s classroom arrangements and activities
a person of ready sympathy

to be easily distracted

to have a lot of stamina, staying-power

to demand beyond sb’s abilities
professional competence

to integrate theory and practice
self-control, self-restraint, firmness

to squash sb’s motivation to study

the communicative approach
communicative language teaching

Il. Translate into English:

1. Ilonnep:xuBaTh TUCLUUIIMHY B KJacce - HEOOXOAMMOE YCIOBUE YCHEUIHOTO
y4eOHOro Ipoliecca.

2. Ecnm yuynTenp HEBHUMATENIEH K YyBCTBAM M MBICISM YYEHUKOB, OH HE
CMOXET 3aCIIyKUTh UX YBAXKCHHUE.

3. IIpex e Bcero BakHa JIMYHOCTD YUUTENS, @ YK€ IIOTOM 3HAHUE MPEIMETA.

4. HeCOMHEHHO, yYUTENb JOHKEH BIAJIETh CBOUM IIPEAMETOM.

5. Ecim yuurento yna€rcs 3auHTEpecOBaTh YYCHUKOB, YCIIEX FAPAaHTUPOBAH.

6. [loompenne y4eHUKOB CO CTOPOHBI YUUTEI — BAXKHOE YCIOBHE yCIIEXa.

7. CouyBCTBHE U CIIOCOOHOCTH COINEPEKMUBAThH — IJIaBHbIE KAUECTBA YUUTENS KaK
JINYHOCTH.

8. Hu B KOeM ciyyae yunuTesb He JOJHKEH OTHOCUTBCS K y4aluMCs CBBICOKA.

9. Kak xaJsb, 4TO Tl HE YUUJICS y 3TOTO yunuTens!

10. Ecnu 161 HETHOOK M HE B COCTOSIHUM MPHUCIIOCOOUTHCS K JIOOOW CHUTyalluHy,
TO IIKOJa — OTO HE TBOE.

11. BaxxHo, 4TOOBI y4uTEIb MOI OKHUBUTH YPOK, YJIOBUTh HAaCTPOCHHUE IETEM,
CYMETb Pa3bIrpaTh CLEHKY, MOOYIUTh IeTel K MPUOOPETECHUIO 3HAHUH.

12. HexoTopble MIKOJIBHUKU MPOIMYCKAIOT YPOKU; MO3TOMY, YTOOBI 3HATh, KTO
OTCYTCTBYET, YUUTEIS JETAI0T NEPEKINUKY.

13. Moii yuuTenb MareMaTUKU ObLJI CTPOT M OLIEHWBAJl BCeX OECHpPHUCTPACTHO,
HO KaK HMKAaKOH ApPYroil yuyuTenb OH yMEN pa3psauTb OOCTAHOBKY, MOXBAJIUTh U
HIOJIJIEPKATh.

14. OueHp BaXHO HE WATHU IO NPOTOPEHHON Kojee, a NpUOOpEeTaTh HOBBIE
3HAHUA U OBITh B Kypce COBPEMEHHBIX METOJUYECKUX TEHICHLUH.

15. Yuurens, ObIBaeT, IPOBOAUT LENBIN J€Hb, IPOBEPSS MUCBMEHHBIE PAOOTHI,
BBICTABJISII OTMETKU W IUIAHUPYS YPOKHU HA CIEAYIOLIUN IEHb.

16. XKenarenbHo, 4TOOBI Y yUuTENsI HE OBLIIO TIOOMMYUKOB U BCE JETH MOIYy4aIu
pPaBHOE BHUMAHMUE.

17. ’Kanb, 4T0 MHOTHE MOJIO/bIE YUUTENS Pa304apOBBIBAIOTCS B MPOPECCHH — B
Tr000M Jieie €CTh OTPULIATEIbHBIE CTOPOHBI.
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18. MoxeT ObITh, Mpodeccust yUuTeNd U He Takas MPeCcTHKHasl, Kak mpodeccust
NepEeBOUHKA, HO OHA BCET1a BOCTPEOOBaHa U 1a€T MOCTOSIHHBIN 3apab0TOK.

19. Ecnu TBl BUAMIIB, YTO YYEHHMK JIETKO OTBJIEKAETCS M HE YCIEBAET 3a
APYTUMHU, IOYeMyY Obl HE 1aTh eMy HHIUBUAYAIbHOE 3aJaHUE?

20. IIpodeccronanbHas TPaMOTHOCTb U IOJIOKHUTEIbHBIE JINYHBIE KauyecTBa
MO3BOJIMJIM €MY 3aBOEBATh YBAKEHUE YUEHUKOB U KOJUIET.

21. Yuurenb M0JKEH HE TOJBKO ObITh MPO(ecCHOHATbHO KOMIIETEHTHBIM, HO U
YMETh NIEPENATh 3HAHUS ACTSIM.

22. Henb3s TpeOOBaTh OT yUEHUKOB BBIIIEC UX BO3MOKHOCTEH: 3aJaHUS TOJKHBI
COOTBETCTBOBATh YPOBHIO UX 3HAHUMU.

23. KoneuHo, Obu1o OBl Jyuyllle, €cid Obl y4HUTEdb ObUI OOIIUTENBHBIM,
OTKPBITHIM, apTUCTHUYHBIM, HO HE BCE IMEAaroru o0JalaioT 3TUMH KaueCTBaMHu;
TE€M HE MEHEEe, OHU YCIIEIIHO paboTalOT U TOOUBAIOTCS XOPOIIUX PE3yIbTaTOB.

24. HHorma y4uTeN0 NPUXOJUTCS BBICIYIIMBATH JIEP3KUE 3aMEYaHMS
YYEHHKOB, U B TAKOW CUTyallUU €My CJIeyeT MPOSBISTh O€3rpaHUYHOE TEPIICHNUE
Y HE IPUHUMATh TO OJIM3KO K CEep/IIy.

25. CnocoOHOCTh K COYYBCTBHIO M IMOHUMAHHUIO SBIISIIOTCS Ba)XHBIMU
KaueCTBaMM YUHUTEIS KaK BOCIIUTATETIS.

26. CaMpblil IepBBI YPOK 4acTO OBIBAET JOBOJLHO HEPBUPYIOLIUM COOBITHEM,
a MHOTJIa U HACTOsIIIEH KaTacTpodoid.

277. MoJioaple y4uTeNs MOTYT IEPEHUMATh OIBIT Y CTAPIIMX KOJUIET.

28. Henb3s ocraHaBiIMBAaThCSl B MPO(PECCHOHAIBHOM Pa3BUTHM HE TOJBKO
YUUTENSIM, HO U MIPEACTaBUTENSAM J1t000i ipyroi mpodeccuu.

29. Jlaxe ecmu Tbl paHUM H JIETKO PacCTpPauBacUIbCs, CTApaiiCs COXPaHATH
CIIOKOWCTBHUE.

30. Kak sxayb, yTo OH ymén u3 mkoisl! Eciau 661 0H He ocTaBuil paboTy, OH
ObI ceifyac mpernogaBajil B TBOEM KJIacce WA OblT ObI JUPEKTOPOM IIKOJIBI.

I11. Expand the following sentences:

A teacher can’t be a plaster saint because.....

Being a teacher means ....

A good teacher shouldn’t ....

All pupils like and treat with respect those teachers who ...

A teacher’s profession makes great demands on nervous energy because ...
A good teacher is like a good actor because ...

A teacher should be mentally alert because ...

Education is a three-way partnership which ...

Qualities desirable in a teacher can’t be restricted by ...

10. Teaching has always been a tough job due to ...

11. Pupils will never listen to you if you ...

12. A teacher should have neither favourites nor outcasts as ...

13. Teaching used to be a more respected profession before because ...
14. 1 regret having chosen this profession as ...

15. I think 1 was right to have chosen this profession because ...

©CooNORWDNE
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IVV. Arrange the points given below in order of your priority. Explain your
choice.

10 COMMANDMENTS OF A GOOD TEACHER

1. Come prepared. Know what you are going to say.
2. Listen carefully when others are speaking.

3. Take your tum in speaking.

4. Look at the group as you listen or speak.

5. Speak so that you can be heard.

6. Limit your own speaking time.

7. Stick to the subject.

8. Be courteous at all the times. Disagree politely.

9. Control your emotions.

10. Accept the decision of the majority.

V. Situations on the topic ““Teaching as a career”

1. An experienced teacher gives some pieces of advice to a young colleague who
has just started his/her career.

2. A teacher shares his ideas on education with parents at the meeting.

3. A head mistress of the school explains the situation in her school to young
teachers and says what she expects them to do.

4. In a telephone conversation with your friend you tell about your impression of
a school and the teacher of your 7 year-old daughter.

5. You tell your friend about a job interview you had yesterday with the head of
the school you were accepted.

6. You persuade your younger sister to give up teaching career as you often see
her exhausted after a school day.

7. You work with senior pupils and find your job interesting and challenging.

8. You work at school with junior pupils and find your job unbearable.

9. You speak to your sister about one of your colleagues who does very little for
her pupils.

10. After a lesson of your colleague you are upset about the discipline and give
him some advice.

11. You talk to the parents of the pupil who often disrupts your lessons and
shows no interest in the subject.

12. You are going to be interviewed about the problems of education at present.
What are you going to speak about?

13. You have been working at school for 20 years and enjoy your work. You try
to persuade your daughter to follow in your footsteps.

V1. Situations:
Teaching as a Career

1. Describe the qualities typical of a present-day teacher (on the base of the text).
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2. Circle out the advantages and disadvantages of teaching as a career and
speculate on those you accept or reject.
3. Draw a sketch of a modern English teacher in Belarus.

Classroom Atmosphere

=

What kind of atmosphere should teachers endeavour to create in schools?

2. How can the atmosphere of the school influence the child’s intellectual and
physical development?

3. Why is it so important to provide a warm, caring, stimulating and secure
environment in schools.

4. Do you think that the atmosphere in which a child is taught and brought up is of

the greatest importance or of no importance at all? Prove your statements with

your experience.

A Teacher Who had a lot of Influence on You

=

Describe the teacher shown in the story/text/your school teacher.

2. Give a description of your ideal teacher. Make a list of all the things a teacher
shouldn’t be or do.

3. Jot down ideas for a letter to a friend explaining why you want or do not want to

be a teacher.

Career Prospects for Language Students

1. Find out about the career intentions of your fellow student filling in his job
suitability questionnaire.
2. Think of a successful person you admire and tell the other people about his life.
3. What are the main factors in the success of the people you know? What are the
main rungs in their

‘ladder of success’? Discuss other factors you would put on the ladder.
4. Draw one of these ladders for yourself.

Tema 4. Translation as a type of textual activity and a form of cross-language
and cross-cultural communication

Bonpocut ona oocyrcoenus:

1. Translation as a type of text activity for creating a communicative and
informative equivalent text in another language, as a form of cross-language and
cross-cultural communication.

2. Study of best practices in teaching foreign languages at home and abroad.

3. The translation of authentic texts of professional orientation.

CAREER PROSPECTS FOR LANGUAGE STUDENTS

Vocabulary:
to boss sb around
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a nine-to-five job

to come from a social background
to keep sb’s aspiration(s) for sth

a pipe dream

to keep sth up to date

(Some English students are discussing what job they would like to get when they
graduate from university)

NICOLLE: “I’d like to boss people around!’

I've got one more year at university and soon | will have to start thinking about
what to do with my life when I've finished that. It's very difficult to decide exactly
what | want to do. | want to use my languages, because | speak French and
German, but I don't exactly know how. | don't want to become an interpreter or
translator as | feel that it would be quite boring. However, | do want to use my
languages and travel as much as possible. I'm the type of person who could not stay
at home, so, therefore, | have to have a job. At the same time | don’t think that |
could stand having a normal 9 to 5 job, as | would be totally bored by it after about
half a year. So, therefore, | need to have a job that'll keep me interested and it will
vary, that is, be totally different the whole time.

| think that the best type of job I'd most prefer would be something in business in
which | could use my languages, travel around a lot and have quite a lot of
responsibility. I don't think I would enjoy having a menial job when I'm just taking
orders from everyone else. | would prefer to have a job with responsibility of my
own where | can make decisions for myself and even boss people around.

But | don't exactly know what I'm going to do. Maybe I’ll do something in
advertising or in management or in banking. These are my plans, although I don't
exactly know how they're going to come out.

REBECCA: ‘I can’t see myself sitting behind a desk!”

| really don't know what I'm going to do when | finish college. | can't really see
myself with a nine-to-five job sitting behind a desk. I'd like to use my languages but
| don't know how yet. | mean, | doubt really if I'll get a job involving Russian
which I'd really like. I like the language but | really can't see myself in a job which
would involve Russian.

My other language is German. What I'd like to do is ... when | leave college, I'd like
to go to Germany and get any sort of job. | could quite easily live in Germany and
do any sort of job, really. I've just been to Germany for 5 months and it was
absolutely brilliant. I love the country and I could just live there.

| don't know eventually what type of work I'd like to do. I'm quite keen on sport
and outdoor activities and things like that. So I'd like a job which would be in some
way physical and involve living out, working outdoors. I've worked for 3 years in
the summer in an outdoor activity centre in North Wales which involves canoeing
and rock climbing. I really loved that. Maybe that type of work in Germany would
be really good because it would mean using languages and also using my
experience and doing something physical at the same time.
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I'm also really keen on skiing. I've heard that in Austria or Southern Germany
they're keen on people who are native English speakers and who also speak
German for ski-instructors there. That's only seasonal work but that would be really
enjoyable, maybe for 3 months of the year. After that when | grow older and am
unable to do such physical things, I'll do something else, | don't know yet. | want to
use German because | feel that it would be a real waste of time not to do that.

I'm just going to see what the first year after leaving college brings. Maybe, I'll
have more of an idea then. Maybe, working in Germany I'll find something I'll
really like or meet somebody. | just don’t know. I’ll have to see.

ALICE: "It’s quite a competitive business!’

As regards my future, we've still got one more year at university. That's the first
thing I've got to consider. After that | want to spend a year on a cruiser, maybe,
doing personnel work or something like that anyway, so that | can practice my
French and my German which I've really forgotten. I’'ll keep my Russian and
Swedish up-to-date. After that | thought | would do a secretarial course where |
could learn shorthand and typing in foreign languages and also in English as | don't
know how to do it, either.

I'll take journalism. I'm not very sure about whether that will be my final job, as it's
quite a competitive business. It's quite hard. There are a lot of people who are very
good. And there aren't lots of other jobs to do with foreign languages: maybe,
translating work or work for the foreign office, diplomatic service, something like
that I'm not really very sure. At the moment I'm quite happy, as I'm enjoying life,
not doing very much al all.

MARK: “I'll try and keep my aspirations!’

The situation is about what I'd like to do for a living when | finish university. It's a
very tricky question, actually, because | don't really know any students who seem
to have a clear idea what they want to do when they finish studying. But | know,
obviously, that I'd like to earn a certain amount of money; | don't want to be a
tramp or anything like that. I mean, that I'd like to live in a certain amount of
comfort and not have to worry too much about the bills and things like that.

As to an actual specific job, | don't know really what to say. In the past | considered
journalism and the Foreign Office, the Diplomatic Corps. But | think that those
were just like little pipe dreams, really. I think as you get a bit older, you realise all
the complications and difficulties involved. When you are 13 and are planning your
career, you think you can do these things without too much trouble. But soon you
realise, that the country you're born into, does impose certain subtle restrictions on
what you can do and can't do. It depends a lot on your class as well. | think if you
want to get into the Diplomatic Corps, for instance, you need to come from a
certain social background. You have to have gone to Oxford or Cambridge for a
start, which | didn't. Perhaps, that does cut it out for me really or, at least, that
makes it much more difficult for me personally to get into that branch.

| don't think that I'd ever consider doing a job which I find boring. I just wouldn't
be able to stand it for very long. So | think that | would try and keep my aspirations.
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And if possible, I'll get a job which approximates to something that I'd really like to
do as well as providing a good living.

As for my plans apart from work, | don't know what to say. Everyone seems to
want to travel a lot. I'm no exception, really. I'd like to travel, to see places and just
see what the world is like.

I. Find in the text the answer to the question: Which of the students:
a) is/are willing to travel and see the world;

b) Is not able to do routine work;

C) wants to be a chief;

d) doesn’t want to be a teacher;

e) Is content with their present position;

f) isn’t against leaving their motherland;
) speaks more than one foreign language;
h) Is sensible and realistic;

) has itchy feet?
I1. Tick up jobs you find most suitable for the students. Give your reasons:

Name Job Intepreter Teacher  Waiter(ess) Proofreader Guide Journalist
Diplomat  Secretary  Translator

Nicolle

Rebecca

Alice

Mark

I11. Agree or disagree with the following:

1. Every person has some aspirations for something.

2. To get a good post one is to come from a certain social background.

3. The world of business is rather competitive.

4. The country we're born into, does impose certain subtle restrictions on what we
can do and can't do.

5. The job we do is to approximate to something that we’d really like to do as well
as to provide a good living.

6. Pipe dreams never come true.

7. To have a good command of a foreign language one should keep it up to date.

IV. What are your job aspirations? What is your dream job?

Tema 5 Oral exchange of information in the course of everyday and business
contacts, business meetings and meetings

Improving the ability to participate in dialogues of a label nature, dialogues-
questions, dialogues-incentives to action, dialogues - exchanges of information, as
well as in mixed-type dialogues that include elements of different types of
dialogues based on a new topic, in thematic situations of official and informal
everyday communication.
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Meetings: agenda setting

Introduction

This module focuses on the language of meetings, which are central to business
communication. Most meetings have an agenda - a list of matters to be discussed in
the meeting. When you decide what to talk about in the meeting, you 'set the
agenda'. The person in charge of the setting the agenda and running the meeting is
the 'chairperson'.

Think

Imagine that you are the chairperson in a meeting. It is the start of the meeting and
you are telling your colleagues about the items on the agenda. What phrases might
you use?

On the agenda today... |

Okay everybody, thanks for coming |

Just a couple of things on the agenda |

If we could go through them in order |

Right then... let's get down to business|

First of all |

Let's keep this meeting fairly brief |
Secondly |
And finall
Any other business | —?I
Useful Phrases
On the agenda
Today

everybody, thanks for coming

Just a couple of things on the agenda
If we could go through them in order
Right then... let’s get down to business
First of all

Secondly

And finally

Let's keep this meeting fairly brief
Any other business

Listen



33

Now you're going to listen to two audio clips about setting agendas for
meetings. Both clips are from the start of meetings and feature a chairperson listing
the points on the agenda. As you listen, see if you can hear some of the phrases
above.

Transcript Clip 1

Sarah: Right then, Alex, let’s get down to business. On the agenda today for
our public relations meeting are the research project, the launch of the website, the
timeline for press releases, and the executary of the year award. Are you quite
happy with those points?

Alex: Yeah, that’s fine. If you could go through them in order, that’d be
great.

Clip 2Alex: OK everybody, thanks for coming. Let’s keep this meeting
fairly brief, really just a couple of things on the agenda. First of all, as you can see,
the news on the book re-launch; and secondly, the office move; and finally, we will
have a little bit of time for any other business.

Check understanding

CLASS ATMOSPHERE
I. Vocabulary:

joined-up writing— writing in which the letters in a word are joined to each
other

to unnerve — to make sb feel nervous or frightened or lose confidence
apparently— evidently

ribald — rude in a low and disrespectable way

pious — having or showing a deep respect for God and religion

valid — having a strong base; based on what is legal, logical or true

to flee, fled, fled — to leave very quickly, esp. because of possible danger
to put a great strain on sth/sb — to make great demands on sth

a three-way partnership: the child, the parent and the teacher

I1. You are going to listen to a British teacher talking about some of her
professional relationships. Look at the list of people below and then listen. Put a
tick next to those she mentions.

pupils/children  headmaster
colleagues friends
school assistants administrators
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parents education authorities
classes school inspectors

[11. Listen again and note down the main point the teacher makes about each
person or group of people.

IV. Look at the list below of adjectives used by the teacher. Who is she
describing with each one?

a)  fatherly d) safe

b) tough e)ashamed

c) strict f) inadequate

Do any of these words describe you or some of the people you work with?
Discuss your answers with a partner.

V. Grammar: Relative clauses

1 Read the sentences about the teacher in the listening passage. Complete
them with that, who or whom. You may be able to use more than one of these
pronouns in a gap. In some sentences you may not need any of them; in this case,
write — Then compare and discuss your answers with a partner.

a) The inspector was called by the headmaster couldn't control the class.
b) The headmaster worked at her first school didn't like her.

¢) The class the inspector tried to teach laughed at him.

d) The children with she worked at first were very tough.

e) Parents, often wish to know what is happening, are welcome to help her in
class.

f) Parents help with reading are not allowed to teach.

g) She gets angry about teachers just do the absolute minimum.
h) Some parents the teacher expected to volunteer didn't do so.
2. Match the explanations below with the sentences in Activity 1.

(i) You can omit who or that in this sentence because it is not the subject of
a verb.

(if) You cannot use that in this sentence because that cannot be used in non-
defining clauses.
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(iii) You can use who or that in defining clauses, so both are possible
answers in this sentence.

(iv) You can use who or whom in this sentence. They can both be used after
a preposition.

3. Say whether the statements are true or false:

1.
2.

3.
stay there.

4.

© o N o O

15.

Her first job was an utterly disastrous experience.
The headmaster liked her very much.
On the Thursday she rang the education office and said she couldn’t

When the inspector arrived, it was an amusing experience.
The children behaved very well.

She was sent to another school.

She says that education is a three-way partnership.

She is sure that parents shouldn’t be involved.

She doesn’t like to ask the parents for help.

The atmosphere in her classroom is not important to her.
She is regarded as a very mild teacher.

She encourages the class to discuss their lessons.

Her greatest stress is having much work to do.

She has good relations with colleagues.

Some teachers do the absolute minimum and have no real interest in

children at all.

V1. Answer the questions:

1.

headmaster?

2.
3.
4.

5.
education?

6.

What was the ground for the conflict between the teacher and the

What made the inspector flee?

What kind of person was he?

What was the teacher’s approach to tough children?

Why should parents be involved in the process of upbringing and

What worries her?

VII. Talking points

1. Look at the diagram and talk about one or both of the points below with a
partner or partners.
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Which of the relationships do you value most? Why?

What contribution can your relationship with each of these individuals or
groups make to your teaching?

2. Give your own opinion on the following:
1. Is the narrator a paragon of a teacher?
2. Is her strategy faultless?

Tapescript:

My first job was an utterly disastrous experience. | only stayed a week,
because the headmaster hated me and | hated him. He came into my room about
every ten minutes or so and kept saying, “Why aren’t they writing in ink? Why
aren’t they doing joined-up writing? Why aren’t they doing harder sums?” And
there was | with 40 tough little kids trying to get on top of them. I’m not saying
that there weren’t faults on my side, but it was a very unnerving experience. On the
Thursday | rang the education office and said that | couldn’t stay there. The head
had apparently rung the office, too.

So, on Friday, the inspector arrived. It was a very amusing experience. He
came into the room and had a few fatherly words with me and said, “I’ll show you
how to control the class.” He clapped his hands and started to talk, but the children
just called out ribald remarks. They really were tough little kids. So he quickly
realized that he wasn’t going to be able to do anything with them, certainly not
show off to a younger teacher. As he fled, he turned in the doorway and said, “I’ll
ring you from the office.” And sure enough | got a phone call later telling me to
report to the office on Monday. | was sent to another school where | settled down
happily.

| feel that education is absolutely a three-way partnership, if you can have
such a thing, between the child, the parent and the teacher. There’s no valid
argument for denying parents the chance to be involved. We send reading books
home regularly. | have parents in to hear children read, though not to teach them.
And on odd occasions | might have parents in to help with cookery. Considering
their expressed concern about their children’s education, not nearly as many
parents volunteer as you might think.

The atmosphere in my classroom is all-important to me. | work very hard to
create a good relationship between the children myself, which doesn’t mean that |
give in to them. I’m regarded as very strict, but | feel children need that firmness to
feel safe. Sometimes | shout at them. | always feel ashamed afterwards. |
encourage the class to discuss discipline. If there’s been an epidemic of aggression
in the playground, for example, instead of talking to the offender in the corner, |
discuss it in front of the class. | think it’s good for the offender to hear what other
children think about his behaviour.

My greatest stress is having too little time to achieve what | want. | also find
it stressful if colleagues are inadequate because that puts a great strain on
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everybody else. Some teachers do the absolute minimum and have no real interest
in the children at all. I don’t want to sound terribly pious about myself, but | really
do hope every week that I shall reach the children and see some of them grow a bit.
Sometimes, however, | just think: ** Oh, God! Monday! It’s raining.”

Tema 6. Understanding of dialogical and monologic speech in professional
communication

1. Improving the ability to participate in dialogues of a label nature, dialogues-
questions, dialogues-incentives to action, dialogues - exchanges of information, as
well as in mixed-type dialogues that include elements of different types of
dialogues based on a new topic, in thematic situations of professional
communication,

2. Development of listening skills of monologue speech.

3. Development of basic skills of public (monologue) speech. Improving the skills
of monologue speech.

4. The main features of monologue speech: relative continuity, expansion,
arbitrariness (planning) and consistency in comparison with statements in a dialogic
form.

Difference Between Monologic and Dialogic Communication

Although the term communication implies an interaction between two or more
people and transmission of information, communication does not always take place
in a fair manner. Monologic and dialogic communications describe two types of
communication patterns. The key difference between monologic and dialogic
communication lies in the interaction between the speaker and listener; in
monologic communication, one person speakes while the other listens whereas, in
dialogic communication, the roles of speaker and listener are interchanged within
the participants.

What is Monologic Communication?

In simple words, a monologic communication can be described as an occasion
where one person speaks, and the other listens. However, there is no real
interaction between participants since the communication is only one-directional.
The monologic communicator is only interested in his or her own goals and has no
real interest or concern for the listener’s attitudes and feelings. The communicator
may also show a reluctance to talk about or listen to the other person’s ideas. He or
she would frequently give negative personal judgments and negative criticism
about the listener. The monologic communicator may also request the listener to
say positive things about himself (about the communicator).

The monologic communicator attempts to command, coerce, manipulate,
conquer, dazzle, deceive, or exploit. He does not take others seriously since he
views others as ‘things’ to be exploited. The focus in monologic communication is
not on the audience’s’ or listener’s’ real needs, but on the communicators’ message
and purpose. The communicator needs responses or feedback from the listeners
only to further his purpose, not to help the audience to understand or to clarify
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unclear points. In addition, monologic communicators have a superior and often
condescending attitude towards the audience.

All in all, monologic communication involves control and manipulation, and
there is no real interaction between the two people involved in the communication.

Difference Between Monologic and Dialogic Communication

What is Dialogic Communication?

Dialogic communication is an interaction where each person involved plays the
role of both speaker and listener. In other words, this is a communication where
everyone has a chance to express themselves. Mutual understanding and empathy
are hallmarks of dialogic communication. There is a deep concern and respect for
the other person and the relationship between them in this type of communication.

In this type of interaction, the listeners and speakers have the right to make
their own choices without coercion, pressure, fear or threat of punishment.
Dialogic communicators avoid negative criticism and negative personal judgment
and use positive criticism in their stead. The communicators always show a
willingness to listen to each other and indicate involvement by giving cues such as
nonverbal actions, paraphrasing, expressions of agreements, etc. Dialogic
communicator also does not manipulate the conversation to achieve his or her
goals.

Key Difference - Monologic vs Dialogic Communication

What is the difference between Monologic and Dialogic Communication?

Type of Interaction:

Monologic Communication: One person speaks, and the other listens.

Dialogic Communication: All the participants get a chance to speak and listen.

Respect and Concern:

Monologic Communication: There is no concern or respect for the other
participants.

Dialogic Communication: There is concern and respect for the other
participants.

Criticism:

Monologic Communication: Monologic communicator gives negative
criticism, negative personal judgments to others, but wants other to give him
positive comments.

Dialogic Communication: Dialogic communicator gives positive criticism
instead of negative criticism, negative personal judgments.

Control and Manipulation:

Monologic Communication: Monologic communicator uses manipulation and
control.

Dialogic Communication: Dialogic communicators do not use manipulation
and control.

Tema 7. SKills and personality of a foreign language teacher
1. Psychological, pedagogical and linguistic research of a foreign language
teacher's personality.
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Personal and professional qualities of a foreign language teacher. Job analysis of
the foreign language teacher.

2. Pedagogical skills and pedagogical culture of a foreign language teacher. Ethics
and professional etiquette in the work of a foreign language teacher.

3. Development and improvement of language and methodological competence of a
foreign language teacher. Participation in professional associations and
organizations.

1. Read the passage below about a primary-school teacher. Then answer the
question: What was the secret of this teacher's magic?

2

Everything changed in the second year. There must have been just as many children
in the classroom, but somehow the room seemed bigger than the one we had left.
Perhaps it was because everything was in order in that classroom, everything was in
its proper place. There were corners for this and corners for that, our desks had our
names stuck on them, so we knew our place. So did Miss Craddock. You could
never go into that room when she wasn't there. In the mornings she looked just the
same as we had left her in the evenings. She was never absent or late for school.
Sometimes | wondered if she, .might have slept there.

Miss Craddock was very tall, one of the tallest women | have ever seen. She wore
flat shoes; | don't know what her clothes looked like because | never saw her with
any on. That is. | never saw her in a frock, or a pullover and skirt. Two large
smocks covered her up; they buttoned down the front. One of them was patterned
with blue and white daisies, the other one was of pink-and-"white check. I liked the
daisies one best; I think she must have done too because she wore it more than the
pink-and-white one. She never buttoned them, even the two buttons at the top. but
she might have buttoned these up had her neck not been so long. She said herself
that she looked like a giraffe, yes she did. when she was showing us pictures of
animals. Miss Craddock didn't mind us laughing when she told us this, she laughed
herself.

Giraffes are beautiful animals and that is why I fell in love with Miss Craddock. |
think that is why, although her eyes were big and blue, her complexion fresh, she
always smelled as though she had just got out of the bath, she smelt of clean
washing, no scent to her just this clean smell,

How would you know what a teacher smelled like? Well, at some time during the
day Miss Craddock would cuddle us. Hold us quite close to her and say something
very special.-We all got the same treatment. As | had never had it at home |
suppose | appreciated it more than some of the others. The room was never noisy
like the other one had been, this was funny because | can't ever remember Miss
Craddock shouting. There were eight groups for reading lessons and she would
float from group to group. I can't remember how she taught us to read, in fact | can't
remember not being able to read. | had not been in her class long before she
extracted me from the groups altogether; she would give me a book that she had
brought from home or borrowed from her friend Miss Moore and tell me to read it
on my own. Later, she would ask me what the book was about.



40

"Well now, Tommy, and what do | start you on next, we can't have you standing
still, can we?' | didn't know who the other person was when she said 'we' because
she hadn't married. | had mentioned to my dad that I'd like to marry her.

'‘Ah, and you could do a lot worse." was his reply. | never asked her, | couldn't,
although | would have liked her arms around me much more than my daily ration.
Even playtimes were different in Miss Craddock's class. Other teachers disappeared
down the corridor into a small room, but Miss Craddock always sat behind her
desk. She would send one of us for her morning hot milky drink. This was an
honour and we all sat up and looked at her appealingly. hoping that she would
choose us to do her a favour. Most of the class went out to play like the rest of the
school, but if you wanted to stay inside you could, and if any child had a cold or
Miss Craddock thought that they were not well, she would have them in the room
with her. | rarely went out to play. I read, sometimes | just talked to her when there
weren't too many children in. She was interested in everything and | never had met
anyone who could listen as well as she could. Not that | thought she was perfect.
No, she told lies, I think they were lies although she never went red when she told
them, so for her perhaps they weren't lies at all.

3. Which of the adjectives.in the chart below best describe Miss Craddock?

Gentle
Cheerful
Affectionate
Sentimental
Dedicated
Reliable
Clean
Ordered
Lively

3. Give answers to the questions:

a). In what way is the classroom organized?

b). What does the author mean saying” You could never go into that room when
she was not there”?

c) Why is Tommy especially impressed by her appearance and the way she was
dressed?

d) What makes him fall in love with his teacher?

e). How can you explain the pupils affection for their teacher?

). What kind of teacher s technique does she possess?

g). Do you think that Miss Craddock corresponds to the image of an ideal
teacher? Why?
4. What was the secret of this teacher s magic?
5. Give a character sketch of Miss Craddock as a teacher.
6. How would you describe Tommy s character?
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7. Compare Miss Craddock with your primary school teacher.

THE QUALITIES OF A TEACHER

by H.C. Dent
Here | want to try to give you an answer to the question: What personal qualities
are desirable in a teacher? Probably no two people would draw up exactly similar
lists, but I think the following would be generally accepted.
First, the teacher's personality should be pleasantly lovely and attractive. This does
not rule out people who are physically plain or even ugly, because they may have
great personal charm.
But it does rule out such types as the overexcitable, melancholy, frigid, sarcastic,
cynical, frustrated and over-bearing. | would say too that it excludes all of dull or
purely negative personality. | still stick to what | said in my earlier book: that
school children probably suffer more from bores than from brutes.
Secondly, it is not merely desirable but essential for a teacher to have a genuine
capacity for sympathy - in the literal meaning of that word; a capacity to tune in to
the minds and feelings of other people, especially, since most teachers are school
teachers, to the minds and feelings of children. Closely related with this capacity to
be tolerant - not, indeed, of what is wrong, but of the frailty and immaturity of
human nature which induces people, and again especially children to make
mistakes.
Thirdly, I hold it essential for a teacher to be both intellectually and morally honest.
This doesn't mean being a plaster saint. It means that he will be aware of his
intellectual strengths and limitations and will have thought about and decided upon
the moral principles by which his life shall be guided.
There is no contradiction in my words, going on to say that a teacher should be a bit
of an actor that is part of the technique of teaching, which demands that every now
and then a teacher should be able to put on an act - to enliven a lesson, correct a
fault, or award praise. Children, especially young children, live in a world that is
rather larger than life.
A teacher must remain mentally alert. He will not get into the profession if of low
intelligence, but it all too easy even for people of above-average intelligence, to
stagnate intellectually - and that means to deteriorate intellectually. A teacher must
be quick to adapt himself to any situation, however improbable (they happen!) and
able to improvise, if necessary at less that a moment's notice (Here I should stress
that 1 use He and His throughout the book simply as a matter of convention and
convenience). On the other hand, a teacher must be capable of infinite patience.
This, I may say, is largely a matter of self-discipline and self-training; we are none
of us born like that. He must be pretty resilient; teaching makes great demands on
nervous energy. And he should be able to take in his stride the innumerable petty
irritations any adult dealing with children has to endure.
Finally, I think a teacher should have the kind of mind, which always wants to go
on learning. Teaching is a job, at which one will never be perfect; there is always
something more to learn about it. There are three principal objects to study: the
subject, or subjects which the teacher is teaching; the methods by which they can
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best be taught to the particular pupils in the classes he is teaching; and - by far the
most important - the children, young people, or adults to whom they are to be
taught. The two cardinal principles of British education today are that education is
education of the whole person, and that it is best acquired through full and active
co-operation between two persons - the teacher and the learner.

I. Vocabulary:
qualities desirable in a teacher
to rule out
overbearing
a plaster saint
to stick to sth
overexcitable
frailty
to tune in to sth
every now and then
infinite patience
to induce sb to do sth
alert
Immaturity t
0 put on an act
improbable
at a moment’s notice
to enliven
cardinal
petty irritations
to adapt oneself to sth
resilient
to get into a profession
to improvise
frigid
to make great demands on sth
melancholy
to take in one’s stride
to award praise
to deteriorate
to stagnate
to acquire

I1. In the list of vocabulary, find the words which mean the following:
1. make sth more interesting
2. to change your behaviour according to a situation
3. able to think quickly
4. domineering, controlling others
5. to continue doing sth
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from time to time

unlikely, unexpected

to stop developing or making progress
9. to become worse

10.a person without faults and weaknesses
11.to cause sth, to result in sth

12 flexible

13.to act out

14.to become aware of sb’s feelings and thoughts
15.to take sth easy

16.to do/make sth on the spot/off the cuff
17.important, crucial

18.nervous

o N

[11. Replace the underlined words by their synonyms:

1. In order to encourage pupils to learn better the teacher tried to make her lessons
more interesting.

2. A good teacher should be flexible in his/her approach to pupils/

3. If you don’t want to stop developing as a specialist, you’d better take a course.

4. A teacher isn’t an ideal: he/she may have their own fears and insecurities.

5. From time to time | took a course in order to be aware of modern methods.

6. Not every teacher is able to act out a dialogue or sth like that.

7. Sometimes a teacher happens to act on the spot, thus he/she should be able to
think quickly.

8. School life demands a lot, and teachers should be able to deal with any situation.
9. Teachers’ professional qualities are numerous and various.

10. But it’s my firm belief that indifference isn’t from this list.

11. On the contrary, teachers should be able to feel their pupils’ mood.

12. A teacher should be able not to take serious slight problems.

IV. Comment on the following:

1. Do you agree with the author that a teacher should be mentally alert?

2. What kinds of people shouldn’t get into teaching?

3. ‘Teaching makes great demands on nervous energy’ Why?

4. As a child you were sure to consider your teacher(s) a plaster saint. Why?

5. What are the cardinal principles you are going to be guided by while working as
a teacher?
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PA3JIEJI KOHTPO.ISI 3SBHAHUH
Lexical-Grammar Test
Teaching
V-1
I. Put in the right prepositions:
1. The encouragement ... the teacher .... his/her pupils is a necessary condition for
successful studies.
2. Teachers are often substitutes .... a parent.
3. You should be skillful .... your subject to be competent.
4. The teacher should assign a task ...... pupils’ according ... their abilities.
5. If you are an inexperienced teacher, you’d better draw out some skills ... your
colleagues.
I1. Replace the underlined words by their synonyms:
1 1 want to go to the cinema tonight.
2. | haven’t decided yet what career to take up.
3. I’m determined to get higher education.
4. He is impatient to start work.
5. I like teaching foreign languages.
I11. Fill in the gaps with the appropriate words:
1. If the teacher doesn’t know how to .... discipline in the class, he/she won’t be
able to.....the material to pupils.

2. Staying ...alert means remaining .... in the subject and being technologically
advanced.

3. The teacher never ... a student, never attacks ... .

4. A teacher’s qualities can be both ....and .... The ... can’t be changed, the

...are improvable.

5. Ateacher isnot a .... saint but he/she should know their limitations and moral ...
Y. Give the words to the definitions:

1. The attitude not supporting one person or group more than another

2. The feeling of being sorry for somebody, showing that you understand and care
about sb’s problems.

3. A quick and positive reaction showing sb’s interest and enthusiasm

4. The ability to understand another person’s feelings, experience

5. The ability to stay calm and accept a delay or something annoying without
complaining

Y. Translate into English:

1. Ecau TBI HE CMOJKEIIbs OTHOCUTBCS CIIOKOMHO K IIKOJIbHBIM HpO6JICMaM, ThI BPAO
JIN YACPKHUIIOBCA B IIKOJIC.

2. Hpenoz[aBa;I B IIKOJC, CTYACHTBbI OOJDUKHBI CTApaTbCia COCAUHATL TCOPHIO C
ITPAKTUKOMU.

3. Yuurens IMPOBOJUT I10 HCCKOJILKO 9aCOB B JICHb, IIPOBEPAA JOMAINHHUC 3aIaHUA U
APYIruc BUAbI KOHTPOJIA.

4. Ecny TBl O4YEHD YBJICKACIIbLCA MHOCTPAHHBIMU S3BIKAMMU, Te6e JIydIIC IOCTYyIIaTh
B MI'JIYVY.
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Lexical-Grammar Test

Teaching
V-11
I. Put in the right prepositions:
1. to get disillusioned 4. to put a great strain
2. to be sympathetic 5. to be aware

3. to put scorn
I1. Replace the underlined words by their synonyms:

1.
2
3
4
5
|
1
2
3
4
5

I’m undecided as to what to do after college.

He’s keen on learning foreign languages.

They intend to work their way up from the bottom.

I don’t like working from 9 to 5 every day.

| don’t like sitting around the office all day long. I prefer moving around.

I1. Fill in the gaps with the appropriate words:

Many college graduates get ... with their future profession.
Unfortunately her practice in school was an utterly .... experience.

It’s necessary to create a good ...between a teacher, a pupil and a parent.
Teaching demands complete dedication to one’s ...

A teacher shouldn’t demand beyond his/her pupils’ ...

Y. Give the words to the definitions:

1. Being easily harmed, hurt and wounded

2. The ability to understand other peoples’ feelings

3. The quality of not thinking that that you are better than other people
4. The practice of staying away from school without permission

5. Fondness of being with others

Y. Translate into English:

1.

2.

3.

Yyutenb QU3UKU ObUT CIMIIKOM CTPOT M TPEOOBATENEH, YTO OTOMBAJIO OXOTY
YUUTHCA.

CrnocoOHOCTh K HMMIPOBU3AIMH, OECKOHEYHOE TEpIIEHHWE, COYYBCTBUE U
MMOHUMaHUE — Ka4eCTBa, HEOOXOJUMBbIE YUUTEIIO.

Ecnu TbI posiBIIsSiellIb HEOOBEKTUBHOE OTHOLIEHUE K CBOMM YUYEHHKaAM, JAETH
HEe OYJIyT OTHOCUTBCS K T€0E C YBAKEHHEM.

OOpa3oBaHue — 3TO TPEXCTOPOHHEE COTPYIHUYECTBO, BKIIIOUYAIOLIEE B Ce0s
YUUTENS, YUEHUKA U €r0 POAUTEIICH.
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MMPUMEPHBIN TIEPEYEHB BOITPOCOB K COBECE/IOBAHUIO

=

BHOOoNOOOTEWN

13.

14,

15.

16.
17.
18.
19.
20.
21,
22,

23.
24,
25.

Understanding of dialogical and monologic speech in professional
communication

Our strong and weak features of character

Teaching as a career

Advantages and disadvantages of teacher’s profession

Career prospects for language students

Quialities of a teacher

Your idea of a perfect teacher

Definition and characteristics of pedagogical communication
Terminology as a field of lexicology.

Scientific style: features, areas of use. Style-forming factors of scientific
style.

Main types of dictionaries

Multilingual dictionaries. Terminological dictionary. Specialized
dictionaries and glossaries

Monological and dialogical forms of professional communication in a
foreign language.

Grammatical features: more complex forms of inducements, requests,
invitations; the presence of introductory phrases that soften the categorical
statement or refusal.

Conversational communication formulas and other means of
communication,

Learning a foreign language.

Lexical features: addresses.

Features of written communication in professional communication
The structure of the letter.

Terminology for teaching a foreign language

Rules of resume writing.

Translation as a type of textual activity and a form of cross-language and
cross-cultural communication

The peculiarities of communication between teachers and students.
Tips of writing an essay.

Oral exchange of information in the course of everyday and business
contacts, business meetings and meetings
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BCIIOMOT ATEJIGHBIN PA3IEJ

Pexomenayemble cpecTBa TUATHOCTUKHU
NToroBelil KOHTPOJIH OCYIIECTBIsIETCS B hopMe coOeceoBaHUs, KOTOPHIN
MOXeET OBITh BBICTABJICH Ha OCHOBE OIICHKM pabOThl CiyliaTreled 1o JaHHOU
JVCLIMUIUIMHE, 32 BBIMIOJHEHHBIE CaMOCTOSITEIbHBIE 3aJlaHus, padOTy Ha pa3HBIX
BUJIaX ayJUTOPHBIX 3aHITHUH, a TAKXKe 3a MOATOTOBJIEHHBI OTBET HAa MHOCTPAHHOM
A3BIKE 110 BOIIPOCAM.

MeToanyeckue peKOMeHAAIMH M0 OPraHu3alui CAMOCTOSTEILHOI PadoThI
ciayuaresien

CamocrositenpHas paboTa ciymaTtesieldl MO JAaHHOMY KypCy MOXET OBITh
OpTraHU30BaHa B CIEAYIOUINX (hopMax:

- COTJIaCOBaHKME WHIAMBHIYaJbHBIX ILIAHOB (BHIbBI U TEMbI 3aJaHUN, CPOKH
NPE/ICTABIICHHS PE3YIbTATOR)

- CaMOCTOSITENILHOM pabOoThI CiIymiaTelisi B IMPEIeiax 4acoB, OTBEACHHBIX Ha
CaMOCTOSITEJIbHYIO padoTy;

- KOHCYJIbTAlUH (MHAUBHUYaTbHBIC U TPYIIIIOBBIC).

[IperonaBatens  ompenenseT CoAepKaHUE CaMOCTOSATENBHOW paboTHl,
rpadpuk  e€  BBINOJHCHHUS, CO3JACT  CETEBYD  WHPOPMAIMOHHYI |
KOMMYHUKAIIMOHHYIO Cpely HAJsl OpTraHu3allii CaMOCTOSTeNbHOW pabothl. [lis
3TOTO paszpabaThiBaeTCsi HEOOXOAMMOE YIeOHO-METOANYECKOE OOECIICYCHHE B BUJIC
anekTpoHHoro YMK, dro crmocoOCTBYeT OpraHu3aldd —IeIaroruyeckoro
COIIPOBOXKJCHHS CITyIIATENEH B MPOILIECCE UX CAMOCTOSITETILHON paOOTHI.

B xozxe camocTosTenbHO# paboThl CIymaTessiM MpesiaracTcs:

- paboTa co cioBapeM, ¢ TEKCTOM, C ayJIM0- ¥ BUJIEOMaTepraIaMu;

- BBITIOJIHEHNE TBOPUECKUX 3aJ[aHUM, HATIPUMED HAIMCAHHUE 3CCe Ha 3a/IaHHYIO
TEMY,

- TOJITOTOBKA TUCKYCCHUH 11O MPOOIIEMHBIM BOTIPOCAM MU3y4aeMbIX TEM;

- IOJITOTOBKA U 3all[UTa KOMITBIOTEPHOH MPE3EeHTAINN Ha MHOCTPAHHOM SI3BIKE

- CO37JaHNe  CIoBaps  ATHKETHBIX  QopMyn  OOIIeHHS  [egarora ¢
00yJaroIuMuCH.
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BBEJAEHUE

VYyeOnass mporpamma mno auctuminHe «lIpodeccronanbHoe oOiieHne Ha
MHOCTPaHHOM sI3bIKE» pa3paboTaHa Ui CHEIHAIbHOCTH MEepPErnoArOTOBKU
1-02 03 71 UnoctpaHHBIN SI3bIK (QHTIUICKUI) B COOTBETCTBUU C TPEeOOBaHUSIMHU
TUIIOBOI'O Yy4€OHOTO IJIaHa BBIIIEYKAa3aHHOW CHEUAIIbHOCTH NIEPENOATOTOBKH.

Hucuunnuna «IIpodeccrnonanbHOe OOLIEHWE HAa HHOCTPAHHOM  SI3BIKE»
HaIpaBJIeHA HA U3y4YE€HUE OCOOEHHOCTEN KYJIbTYpbl IPO(ECCHOHATBHOTO OOIIEHUS
U COIMAIbHOW KOMMYHUKAIIMM HAa  HWHOCTPAHHOM  SI3bIKE,  Pa3BHUTHE
po(eCcCHOHAILHO-METOJIMYECKOTO  MBIIUIEHUST  OyAylmux  MpenojaaBaTesien
UHOCTPAHHOTO  s3blKa, (OpMUpPOBaHME CHOCOOHOCTM K  ajanTalidd B
U3MEHSIOIINXCSI KPOCC-KYJIBTYPHBIX YCIOBHSIX.

Hean AUCIHUNJIMHBI: pa3BUTHE COIMAIbHO-TMYHOCTHBIX u
npodeccCuoHaTbHBIX KOMITETCHITHA TUTST obecrieueHus YCTEIIHOTO
poeCcCHOHANLHOTO OOIIEHUsI Ha AaHTJIMHCKOM S3BIKE, DPEIICHUS COIUaTbHO-
KOMMYHUKATHBHBIX 33J1a4 B Oyayiiel mpodeccuoHabHOU cdepe.

3agayu AUCHUIIMHBI:
® OBJIaJICHUE SI3BIKOBBIMU CpPEICTBaMU MPO(ECCHOHATBFHOTO OOIIEHUS Ha

AHIJIMMCKOM SI3BIKE;

® 03HAKOMJICHHE C COBPEMEHHBIMHU TEXHOJIOTUSAMU OOYUYEHUS! MHOS3BIYHOM
KOMMYHUKALIUH;

® pa3BUTUE KOMMYHUKATUBHBIX YMEHHUI ONEPUPOBAHUS MPO(ECCHOHATBHOM
JIEKCUKOW Ha MHOCTPAHHOM SI3bIKE B KOMMYHHUKATUBHBIX LIEIIAX;

® COBEpLICHCTBOBAHME MPO(ECCUOHAIBHBIX 3HAHUM.

PexoMenayembie popMbl, METOABI U CPEACTBA O0yUECHUS:

dbopmbl OOYICHUS: JICKITUN, IPAKTUICCKUC 3aHITHS;

METO/IBl OOY4YEHHUsS: CIIOBECHBIC, HATJISIHBIC, TMPAKTHYECKHE, YaCTHYHO-
MTOMCKOBBIE, METOJI PEUICHHUS MPOOIEMHBIX 33]1a4, THTEPAKTUBHBIE METO/IbI;

cpencTBa OOy4YEHHUS: MEPBOMCTOYHUKH, Y4eOHO-METOIMYECKHE Ioco0us,
XpecTOMaTUiHbIE MaTepuagbl Ha OyMaXHBIX M DJICKTPOHHBIX HOCHUTENSX,
BUJICOMATEpUaIbl, Ay IMOBU3yAJIbHBIC CPEIICTBA.

Caymartesu 10J1KHbI 3HATH:

— 3HA4YE€HHE M OCOOCHHOCTH HMCIOJIBb30BaHUS MPO(ECCHOHANBEHON JIEKCUKH
B cepe Mmeaarornyeckoro O0IIeHus;

—  COIIMOKYJIBTYPHBIE HOPMBI TPO(ECCHOHATHLHOTO OOIIEHUS, a TaKXKe
npaBuja PEUYEBOr0 OTUKETA, OTPAKAIOIIME OCOOCHHOCTU KYJIBTYpPhl CTpPaHbI
U3Y4aeMoTo SI3bIKa;

— A3BIKOBBIE CPEJICTBA U TPAaBUJIA PEYEBOTO W HEPEUYEBOTO IMOBEJCHUS B
COOTBETCTBHH CO c(hepoii OOIICHNS M COMATBLHBIM CTaTyCOM TapTHEpA.
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Ciaymareiu 10/KHbI YMETh:
— BecTH OOIIEHUE COLUOKYIBTYPHOTO U PO(PECCHOHATLHOTO XapakTepa B

o0beMe, IPETYCMOTPEHHOM HACTOSIICH MPOrpaMMON;

— y4yacTBOBaTb B OOCYXIEHHHM MpOoOJeM Ha OCHOBAHUU MPOYUTAHHBIX/
MPOCIYIIAHHBIX ~ MHOSI3BIYHBIX TEKCTOB, COOJIOJAasi TMpaBWja pPEUEeBOTO0 U
PO ECCHOHATEHOTO ATHUKETA;

— o0cyXaaTh CBOM JOJDKHOCTHBIE OOS3aHHOCTH, IIpoOJieMbl Oyaylien
poeCCHOHATLHOM AESITCIIBHOCTH U TIYTH UX PEIICHUS;

— OTHOCHUTEJILHO ITOJTHO ¥ TOYHO IMOHMMATh BBICKA3bIBaHHS COOECETHNKA B
pacIpoCTpaHEHHBIX CTAaHIAPTHBIX CHUTYalUsIX MPOQPECCHOHATBHOTO OOIICHMUS,
MMOHUMATh COJCP)KaHWE WM HW3BJICKATh HEOOXOIUMYI0 HH(POPMAIUIO W3 TEKCTOB
npodeCCHOHAILHON HANIPaBICHHOCTH;

— YUTaTh AayTEHTUYHBIC TEKCThI MPOQPECCHOHAILHON HAMpPaBICHHOCTH,
WCITIOJIb3YysI OCHOBHBIC BUBI UTEHUS (O3HAKOMHUTEIBHOE, U3yUaroliee, MouCcKoBoe/
MIPOCMOTPOBOE) B 3aBUCUMOCTH OT TTOCTABICHHOW KOMMYHUKATUBHOM 3a/1a4H;

— yYMETh OCYHIIECTBIIATh COIMAIILHOE B3aMMOJICHCTBHE W MEXKJIMYHOCTHOE
oO1reHue.

CamocrositenbHas pabota B pamkax aucuumuiuHsl «IIpodeccuonanbHoe
OOIIIeHNe Ha MHOCTPAHHOM SI3bIKE)» HAalpaBjieHa Ha YriyOJeHHe M 3aKpeIuieHue
TEOPETUYECKUX 3HAHUM, pa3BUTHE MPAKTUYECKUX YMEHHUN U 3aKIIF0YAETCS B!

— paboTe ¢ JIEKUMOHHBIM MAaTEpUAJIOM;

— aHaJIM3€ aKaJIeMUYECKOU TUTepaTyphl MO 3aJaHHON Mpodieme;

— UW3YYEHUU  JIONMOJIHUTEIBHOTO  TEOPETHMYECKOTro  Marepuaiga K
MPAKTUYECKUM 3aHATHUSIM;

—  BBINOJIHEHUM MPAKTUYECKUX 3aJJaHUM K CEMUHAPCKUM 3aHATHSIM;

— HW3YYEHUU TeM, BBIHECEHHBIX HA CAMOCTOSATEIbHYIO IPOPAOOTKY.

B pamkax camMocTOsTENbHON pabOThl peamu3yeTcsl TBOPUECKUN TPOOIEMHO-
OPHUEHTUPOBAHHBIN MMOJAX0/I, KOTOPBIM HANPABJIEH HA PA3BUTHE WHTEIUICKTYAJIbHBIX
YMEHHM, KOMITJIEKCa TPO(HEeCCHOHATBHBIX KOMIETEHIINM, MTOBBILIEHIUE TBOPUYECKOTO
NOTEHIMala U BKJIIOYAET CJIEAYIONIME BUABI padOT: aHAU3 HAYYHBIX MyOJuKalui
[0 3apaHee ONPEJECICHHOM TeMaTWKe M CO3/1aHue KOHCIEKTOB, CXEM, TaOJuIl;
MOUCK, aHAJIU3 U Mpe3eHTas HHPOPMAIIUU HA CEMUHAPCKUX 3aHATUAX MO TEMaM,
BBIHECEHHBIM Ha CaMOCTOSITEIbHYIO TPOPAOOTKY.

B pamkax nporpaMMmbl  CiyluaTe€ad  aKTUBHO  BOBJEKAIOTCS B
oOpa3oBaTeNbHbI  MpollecC MyTeM HCIOJb30BaHUA HA 3aHATUAX  psAla
COBPEMEHHBIX (POPM U TEXHOJIOTMI: paboTa B MaJlbIX I'pymlmnax, MO3roBasi aTakxa,
KEMC-TEXHOJIOT S, TEXHOJIOTUS PAa3BUTUS KPUTHUECKOTO MBILLJICHUS U JIP.

dopma Tekylel aTTecTauuu — codecel0BaHue.
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COAEPXKXAHHUE NPOI'PAMMBI

Tema 1. OnpenesieHue W XapakTepPUCTHUKA MeIArOrH4ecKOro o0ImeHus
(m3-2yaca)

[Tonsitne «mnemarorumdeckoe oOmieHue». MopMbI M BUIBI TIEAATOTHYECKOTO
0O1IIeHMS. DOyHKIIUH po¢heCCUOHAILHOTO 0O11IeHMS. Kynerypa
po¢heCCUOHAILHOTO OOIIEHHS.

JIMIHOCTHO-OPUEHTUPOBAHHOE OOIIECHUE B IEJArOTHYCCKON JIeITeILHOCTH.
OOmeHne W MEXKKYJbTypHass KOMMyHUKamnus. Ilemarormueckoe B3anMOACHCTBHE
Ha WHOCTPAHHOM S3BIKE: 3aJa4d, MPOOJIEMBbI W TEPCIEKTUBBHl Ha COBPEMEHHOM
JTarne.

Xapaktepuctuka mnpodeccruonansHoil chepbl oOmeHus. IhEHEKTUBHOCTh
1poheCCHOHAIILHOTO OOIICHUS.

Tema 2. Oco0€HHOCTH YCTHOHI KOMMYHHUKAIMH B NPOodecCHOHATBHOM
o0mennu (JIk-24aca, n3-4yaca)

Mononoruueckue u nuanorundeckue Gpopmel mpohecCuoHaTBHOTO OOIICHUS
Ha MHOCTPaHHOM s3blke. O¢uuuanbHbI CTUIIL YCTHOrO oOuieHus. Jlekcuueckue
NpU3HAKK: oOparmieHus. ['paMMmaTudeckue 0COOCHHOCTH: Oojiee CIIOXKHBIE (OPMBI
noOyXAeHU, Mpock0, MpUTIAlIeHUH; Hajdu4he BBOAHBIX (Ppa3, CMATYAIOMIMX
KaTeTOPUYHOCTh ~ YTBEPXKACHUS  WJIM  OTKaza. Pa3roBopHble  (oOpMyIbl
KOMMYHHKAIIMH U JpyTrue cpeacTBa oOieHus. BiajgeHrne TeXHOIOTUSIMU Pa3BUTHS
ITOHMMAHMS 3BYYaIlIE pPEUN.

Tema 3. Ocob0enHocTH NMCbMEHHOH KOMMYHHMKALUH B
npogeccuoHaIbLHOM 001eHun (n3-44aca)

OdurmanpHbli  CTHIBL TUCHMEHHOTO OOmeHus. JIeKCHYecKui acrekT:
TEMaTUYeCcKasl JIGKCUKa; U300uue aOCTPaKTHBIX TJIAr0JIOB U CYIECTBUTENBHBIX C
cybdukcamu -ate, -ize, -tion, -ment, -ship; ucnosb3oBaHHE KOPOTKHUX CJIOB C
aMop(pHON CEeMaHTUYECKON CTPYKTypou. [' paMmaTideckuil acmekT: yrnorpebieHue
BCEX HMEIOIIUXCA B S3BIKE CTPYKTYPHO-CEMAHTUUYECKUX THUIIOB CKa3yEMBbIX;
CJIOKHBIN CHUHTAKCHC; JUTUHHBIE aTpuOyTUBHBIE LEMOYKH nepen
CYILIECTBUTENIbHBIMU; HaJIW4Ue BBOJHBIX ¢pa3. CTpaTerud BOCHPUSITHS, aHATU3A,
CO3/IaHMsI MHCHMEHHBIX TEKCTOB Pa3HBIX >KAaHPOB, BEJACHHUE 3alUCH (KOHCIEKTA)
OCHOBHBIX (DaKTOB W MBICIEH (M3 ayAHO-, BHAEO3AMUCEH, TEKCTOB JUISI YTCHHS),
TE3UCOB YCTHOTO BBICTYIIJICHUS/TEKIH, TMCbMEHHOTO JTOKIa/a.

Crpykrypa nucema. Odopmnenune kouepTta. O6pasiupl mucem (IpockObl O
MPEIOCTaBICHUU PabOThI; 3ampPOChl O BO3MOXKHOCTHU Yy4eOBbI; XapaKTEPUCTHKHU;
PEKOMEHIAIUN ).

AJNTOpPUTM HAIMCAHUS TE3UCOB. BbIIEIEHHE ONOPHBIX CIIOB B CTAaThE.
TepMUHONIOTHS IO METOAMKE NPENOJABAHUS WHOCTPAHHOTO s3blKa. CBSI3HOCTH
TekcTa. OnpeeneHne TeMbl, UIeU, TPoOJeMaTUKH TEKCTa.

[IpaBuna coctaBiaeHus pestome. Hamucanue Ouorpaduiti. Brinenenue
OCHOBHBIX  Ouorpaduueckux  cBefeHuil.  Hambonee  ymorpeOuTenbHbBIC
dbpasbl/KiauIIe.
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Tema 4. IIpogeccnoHanbHasi JEeKCHKA W MEKKYJIbTYpPHas
KOMMYHUKaNuA (JIK-24aca, nm3-44yaca)

TepmuHonorus kak o0jacTh jJekcukojoruu. Ctuneodpaszyronime (HakTopsl
Hay4yHoro ctuisi. TepMmuHOnornyeckas jiekcuka. HaydHbiil CTHIIb: 0COOEHHOCTH,
ctepnl ynnorpebiaenus. Ctuneobpasyroniue (akTopbl HAyYHOTO CTHIIS.

Jlexcuka mnpodeccuoHaabHOrO O00IIeHUA. DOpMYNIBI pEeyeBOro OOIIEHUS,
BBIp@XAIONIHE  pa3NWYHble KOMMYHUKAaTHBHbIE  HamepeHus. CTHIHCTHKA
po(hecCHOHANBHOTO O0IIEHUS, IeTTOBON JOKYMEHTAIIIH.

TepMunsbl B TekcTe. 3aBUCUMOCTD TIEPEBOA TEPMUHA OT KOMMYHHUKATHUBHO-
parMaTMuecKuX MapaMeTpoB TEKCTa. PacxXokIeHus B CTENECHH CHEelUaIn3aliuu
TEPMHHOB B UHOCTPAHHOM U PYCCKOM SI3bIKaX.

Jlekcuueckoe M rpaMMaTH4ecKoe 3HaueHHe clioBa. Jlekcuueckoe 3HaUeHUE
CJIOBA: YCTOWYMBOCTb M IMOJABMXHOCTb 3HA4Y€HMsI, CJIOBa MOTHUBUPOBAHHBIE U
HEMOTHUBHUPOBAHHBIE, COOTHECEHHOCTh CJIOBA C TMOHSATHEM, BHYTpPEHHsA (opma
CJIOBA.

3akperieHue HauOosiee yHNOTPEOUTEIHHOM JIEKCHMKU, OTHOCSIIECHCS K
o0mmeMy SI3bIKy W OTpaKarolled crenuanu3ainuio. Pacimmpenrue CcloBapHOTO
3amaca. YCTOWYHMBBIC CIOBOCOUYETaHUS, Hambolee 4YacTO BCTpPEYANOIIUECS B
npodeCCUOHAIBHON peyH.

[IpeameTHO-TeMaTtuueckue rpynnsl  «OOpa3zoBanue», «Bocnuranuey,
«Ilenarorukay, «MeToIMKa MpeEnogaBaHus MHOCTPAHHOTO S3BbIKAY.

Tema 5. IlepeBoa Kak BHA TEKCTOBON [eATeJbHOCTH U ¢Gopma
MEKbA3BIKOBON M MEKKYJIbTYPHOH KOMMYHUKALINHU (M3-44yaca)

ITepeBon Kak BUA TEKCTOBOU AEATEIBHOCTU MO CO3JJaHUI0 KOMMYHUKATUBHO
U UH()OpPMATUBHO PAaBHOIICHHOTO TEKCTa Ha JIpyroM s3blKe, Kak ¢opMma
MEXKbA3bIKOBOU U MEXKKYJIBTYPHOU KOMMYHUKAIUU.

N3ydenune mnepenoBOro ombiTa MpenojaBaHUs WHOCTPAHHBIX S3BIKOB B
cTpaHe u 3a pyoOexom. llepeBoa ayTeHTHYHBIX TEKCTOB MpOoQecCcHoHaTbHON
HaIMpaBJICHHOCTH.

Tema 6. OcHOBHBIE THIIBI CI0Bapei (MM3-24aca)

Jlexcukorpadus. CroBapu, TJIOCCapUU, SHIUKIONEAUA W CHPABOYHUKH.
TonkoBbIE CIOBapH U T€3aypyChl. AHTJIIO-PYCCKHE, PYCCKO-aHTIIUMCKUE CIOBAPH.

9HI_[I/IKJ'IOHCI[I/II/I " CIIPAaBOYHBIC MAaTCPpUAJIBI.

MHOTOs3bIYHBIC CJIOBApH. TepmuHoMOTHYECKHE CJIOBapH.
CriennanvM3upoBaHHbIE CIOBAPHU U TJIOCCAPHH.

DONEeKTPOHHBIE CIIOBapH, TJIOCCAPUH, OHHIUKIONEAUH U  CIPABOYHUKH
(Merriam Webster, Cambridge University Press, Encyclopedia Britannica,
Larousse, Hachette, Meyers, Brockhaus, Langenscheidt, Pycckuii s3wik, Garzanti,
Oxford English Dictionary, Termium, Encyclopedic Larousse).

Tonkoseie ciioBapu U Te3aypycel: Merriam Webster's Collegiate Dictionary,
Oxford English Dictionary, American Heritage Dictionary, WordWeb,
Wordsmyth, Roget's Thesaurus, Webster's Unabridged Dictionary.

AHrno-pycckue, PYCCKO-aHIJIMICKHE CJIOBApHU: Multilex 2.0
(MenuaJlunrsa), Lingvo 6.5 (Abbyy), Polyglossum.
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DHIMKJIONEIMM W ClpaBovyHbie Marepuanbl: Encyclopedia Britannica,
Microsoft Encarta, Columbia Encyclopedia, About.com, World Factbook 2000,
Biography.com, Acronym Finder.

Kommerorepsl u TenekommyHukanuu: Microsoft Glossaries, Webopedia,
Computer Desktop Encyclopedia, Whatis.com, New Hacker's Dictionary (Jargon
File), FOLDOC (Free On-Line Dictionary of Computing).

MHuorosi3siunbie cinoBapu: KemOpumkckue nBysi3blunbie cinosapu, LOGOS,
Travlang.com.

Tepmunonoruueckue cnoBapu: EURADICAUTOM (EC), Termium.

Crieraau3upoBaHHbIe ClIoBapu M Tioccapuu: Your Dictionary.com, One
Look Dictionaries, Mabercom, Translator's Site du Jour.

Tema 7. YcTHblil 00MeH uHopManuell B mpouecce MOBCEIHEBHBIX U
JIeJIOBBIX KOHTAKTOB, 1eJIOBBIX BCTPeY U COBeIaHUIi (1M3-64acoB)

CoBepIIICHCTBOBAaHWE YMEHHWW yYacTBOBaTh B JIHAJIOTaX ATHUKETHOTO
XapaKkTepa, JIHaJoTax—paccrpocax, IUAIoraX—IMoOYKIECHUAX K  JCHCTBHIO,
nuanorax—oomeHax wuHdopManue, a Takke B Auaiorax CMEIIaHHOIO THIIA,
BKJTFOYAFOITNX 3JIEMEHTHI Pa3HBIX THUIIOB JHAIIOIOB HA OCHOBE HOBOU TEMaTHKH, B
TEMaTHYECKUX CHTYaIUAX OQHUIIMATLHOTO W HEO(UIIHAIBLHOTO ITOBCEIHEBHOTO
oOLIEHUSI.

Tema 8. IloHumMaHue IUAJOIMYECKOM M MOHOJIOTMYECKOM pe4yH B
npo¢ecCHOHANTBbHOI KOMMYHMKANUM (JIK-44aca, n3-44yaca)

COBepILIEHCTBOBAHNE YMEHHUM y4acTBOBAaTb B JHAJIOrax ATUKETHOTO
XapakTepa, JUaIorax—paccrpocax, TUAIOrax—TOoOYKJIEHUsIX K  JCHCTBUIO,
nuanorax—oomeHax uHdopmaiuen, a Takke B Juajorax CMEIIaHHOTO THIIA,
BKJIFOUAIOLIMX 3JIEMEHTBI PA3HBIX THUIIOB JUAJIONOB HA OCHOBE HOBOM TEMAaTHKH, B
TEMaTUYECKUX CUTYalUsX MPOPECCUOHAIBHOIO OOLICHHUS.

Pa3BuTHe HAaBBIKOB BOCHPUATHS Ha CIyX MOHOJIOTMYECKOUW peud. PaszButue
OCHOBHBIX HABBIKOB MyOJMYHOU (MOHOJOrMYeckoi) peun. CoBeplIEHCTBOBAHUE
YMEHHM MOHOJIOTMYECKOW pedr. OCHOBHBIE YEPThl MOHOJIOTMYECKOW pEUH:
OTHOCHUTENbHAS HEIIPEPBIBHOCTD, Pa3BEPHYTOCTS, IIPOU3BOJIBHOCTD
(JIaHUPYEMOCTh) M TOCJEI0BATEIBLHOCTh 10 CPABHEHHMIO C BBICKA3bIBAHUSIMU B
Janorudeckou opme.

Tema 9. MacTepcTBO M JIMYHOCTD NMPENOJAABaTE/sI HHOCTPAHHOIO A3BIKA
(c.p.-6uaco)

IIcuxosoro-riegarorudeckiue M JIMHTBUCTUYCCKUE HCCIIEAOBAHUS JIMUHOCTHU
MIPETO/IaBaTelIsi MTHOCTPAHHOTO fA3bIKa.

JImyHOCTHBIE u npodecCuOHaNIbHbBIC KadecTBa Mpero1aBaTeis
WHOCTpaHHOTO s3bIKa. IIpodeccrorpamma mnpernojaBaTessi HHOCTPAHHOTO S3bIKA.
Ilenaroruueckoe MacTepCTBO M II€Iaroruyeckas KyJabTypa MpenoaaBaTelis
MHOCTPAHHOIO SI3bIKa. OTHKAa MW HOPO(PECCHOHANBHBIA JTHKET B padore
npenojaBaTesis HHOCTPAHHOTO SI3bIKA.

Pa3BuTHe u COBEpIICHCTBOBAHUE SI3BIKOBOM U METOAMYECKON KOMIETECHIIUN
MpernoiaBatesis MHOCTPAHHOTO  sS3bIKa. Ydacthe B NIpodecCHOHAThHBIX
O0OBEIMHEHUSAX U OPTAHU3AIUSX.
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