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AnA OGPA3OBAHUA XXI BEKA -
3. C. KypGbiko

A.B. flo3nAK

Corpemennoe 06pa3oBaHue NPeNTIONaraeT 3HaHKE ¥ TOHMMaHUe o6mye-
KYIbTYPHOW KapTUHE! Mupa. DhPeKTHBEOCTL PORECcca BOCTIMTAHKS HeNlo-
peka He TOMBKO KaK cyObexra lefCTBUA, HO M Kak CYOBEKTa AyXa 3aBUCUT
OT TOTO, HaCKONBLKO B KOHTEKCTe 00mIeil TpodeccCHOHANPHOM KOMIETEHTHO-
CTH YUNTenA CPOPMMPOBAHA €0 TYMAHMCTHYECKAN XXHUIHEHHAA MO3HUMA,
NOTHHECKMM LIEHTPOM ¥ OCHOB2HMEM KOTOPOH ABMAETCA TYMAaHMTapHOE
mptuterye. TTocnefnee MATETPUPYET BCe CBOMCTBA M Ka4eCTBA NUYHOCTH,
o0benMHAEeT MX B ORHO UEnQe, ONpeRenseT NpodeccMOHaIbHYI0 OPUeHTa-
1210, TMYHOCTHYK MO3ULINIO, THI NOBEKEHNA U ReATENLHOCTE MERArora.

BosHuxHoBeHsMe Ha ONPERERSHEOM UCTOPKTECKOM 3TATIE PABUTUS YENO-
Be4ecTBA (PEHOMEHA [YMaHWTAPROIO MbIUIIeRUA CBA3AHO ¢ TeM, 9To B. C. bu-
Gnep HasbIBAN «HAYYHO-TeOpeTHIeCKUMY MoTpacenuamu XX Beka», Korfa
THOCEOMOTHUECKU~OPUEHTHPOBAHHOE MBIIIIEHME «TPAHCAYIMPYET» B MBI -
JreHye RHATOTHeCcKoe, NoRuMalowee. [YMaHUTapHOE METIIICHME 3a/1AHO BeX-
TOpoM, KoTophtit B. C. Bubnep onpegenun kak 6stie B KynsType — Mblle-
HIe B KYNETYPe — pasyM Briepable, CBOE OTKPHITHE, CBOE MOHUMarHe [1).

B nocnegHue oAbl B efarornIeckni Te3aypyc, Kak otvevaet E. B. bon-
AapeBcKas, POYHO BOWAM TaKMe HOBLIE J/L TPAUTIMOHHOM HAYKH [TOHATHA,
KaK «UeHHOCTH» U JIHTHOCTHBIE CMBCTBI», «CYOBEKTHOCTD», JINYHOCTHOE
PasBuUTHE», «<MUP JETCTBA», «TIOAMKYALTYPHOE 00pa3oBaTeNLHOE POCTPAH-
" CTBOw, <KYNBTYPHO-MHGOPMALMOHHAS Cpeiia IUKONBI», «UHAUBUAYATL-
HaA TpaekTOpuA 00yyeHUA», «TIEAATOTUYECKAA NOAAEPXKKa», «ICUXONOro-
NleflarQruyecKoe CONPOBOXKACHUER, «MHTEPAKTUBHBIE TEXHOMOIMUM» 11 MHOTHE
RpyTHe, CBURETENBCTBYHOMIKE O TyMaHM3aLky, MHGOPMaTH3alMYU, [100anusa-
U, TOMUKYALTYPHOCTH, KOMMYHHKATHBHOCTH, KOPTIOPATHBHOCTY Kak NpK-
3HaKaX MefaroTHteckoi peansHocTy [2]. B 9Tux noHATHsx 3aduKCUPOBAHDL
TeHReHLMH, CBHAETENLCTRYIONME O TNCOANEHON UMBUAM3ALMOHHON Nepe-
CTpoJitKe, A KOTOPOH XapaKTEpeH Mepexof OF TEXHOKPATKIecKoro K Io-
CTHHRYCTPUNLHOMY 1AM MHGOPMaLMOHHOMY 06wecTry. B Takom obuiecTse
HOBBINAETCA LEHHOCTD CaMOft IAIHOCTH, ee 4enopeveckux Kavects, Coor-
BeTCTBEHHO MEHACTCA W OTHOMIEHKE K 00pa30BanHmK), KOTOPOe OTAWYaeTCA
HEHHOCTHO-CMBICTOBBLIM COlePXKaHUEM U COOTBETCTBYIOUIHMH TEXHONOTHA-
MU 06ydeH S M BOCTIUTAKMA, 4 B €r0 POKYCe RAXOTUTCA TeNOREK, peanu3yro-
WM UHEKBUAYANbHYIO TPAEKTOPMIO CBOETO PasRUTHA.
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TIpespauienne o6pasoBauns B NPOLECC BOCXOKACHNA MENOBEKR K CBOET;
HENOCTHOCTA HOApa3yMeBaeT ofpallieHue K MOHATHIC «TYMAHHUTAPHOCTE» . [y-
MaHWTAPHOCTD, C OFHOV CYOPOHSI, OLIPEREASETCA CTENECHBIO CBOGOMBE KAK Uc-
TOYHMKA TBOPEHNA HOBOM PEaMbHOCTH, C APYTOH - OTPAXKAET MEPY HenoBe-
YeCKOTO, IPMHLIMIT «1eI0BEKOCO0OPasHOCTH» B CUCTEME MBIIIEHNA, NIOBefe-
HuA, oTrowmeHwA. IIpoexTHpoBanue 06pasopaHua ¢ MO3MLEIM TYMAHMT2PHO-
CTV NIPEANOAATALT «COCTMHEHMEN B eXMHOM 0OPa30BaTEILHOM IPOCTPAHCTBE
FYMAaHUTAPHOM KYABTYPH, OTPaXKatouieil o0 beKTHBHBIE HEHHOCTY, U «KNBO-
TO», «CTAHOBAIIETOCH», CYGbEKTHBHPOBAHHOIO SHAMMA NWUHOCTH. B ceasn
€ 3THM TIOBHIEHHOE BHMMAHMeE yaensaeTca Bonpocy «Kaxmmu kavecrsamu
RoAxed o6nanath meparor (YUMTens, NpenofaBaTenb, BOCHUTATEAb M T.1L.)
KaK NPOEKTHPOBLINK M OPraHM3aTOP TaKoil y9eOHO-BOCHUTATENHLHOM CPeabl,
KoTOpas 6bl 0TBeyana 3anpocaM 1 Tpe6OBAHVAM MEHAIOBIETOCA MUPads.

B nepeyw ouepenn, BocTpelyerca mpodeccuoHan, KOTOpBIt HE TOABKO
BAafleeT 3HAHMAMM, HO M peamnsyet ceba Omaropapsa wm: pasBuBaeT CBOM
TBOPYECKUS MOTEHIMAA 1 CO3AACT YCIOBUA WIS PAsBUTNS ITHYHOCTH YHEHN-
KOB, BCTYNaeT B AMUHOCTHO 3HAUMMYIO KOMMYHMKAUMIO C OKPYKAIOUPMM
AronbMI (Y4aLpMIACa, X PORUTENSMM, KOMIEraMn M Ip.), IPOABASET OXpa-
HUTEAbHOE OTHOLIEHME KO BCEM NPOABACHUAM Ouirist M 1.5, Ocoboe 3Hae-
Hue npuobperaeT TO 06CTOATENBCTBO, YTO MAEANOM 0OPAZOBAHHOCTH B CO-
BPEMEHHOM MUDE CTAHOBUTCS UeNOBEX, POTUBOCTOAWMI PA3PYIANOINM
TEHACRUMAM TEXHOTEHHOM UMBHITN3ANMM, BCTABIIMI HA Iy Th «AYXOBHO#H Ha-
Bisratmm» (B. Posun). «[lyxoBnas RaBuralms, - KaK orMevaeT B. PosuH, - 310
HabnioaeHyne 3a co60M, NPOAYMbIBAHME CBOEN XU3HM, €€ CMbICAA ¥ HA3HA-
HeHMA, 3TO CTPEMACHNE PEaNN30BaTh HaMEUEHHDLH JXM3HEHHBDA CIeHAPHIT
(ckpruT), OTCNEKUBAHME TOTO, UTQ M3 ITOTO MOAYIAETCA PERABHO, OCMBIC-
NIEHHE OMBITA CBOLH XNM3HM, cobupanue ceGA BHOBD M BHOBb. B pamkax no-
A0OHOM NPAKTHKM 4eNOBEK ABAAETCA MMIHOCTHIO, HO HE COBCEM OGLIMHON. ..
Obwman mosuuma 3aech TaKOBA: YENOBEK AEMCTBYET e PYHKLMOHARBHO, Cre-
AyA CBOEH COUMANBHOM PONY, 3 PeaaM3yeT COOCTBEHHOE BUleHMe ACHCTBU-
TEALHOCTH, KOTOPOEe OH HAWIYTIHIBACT, BHICTPAMBAA CBOK XMU3Hb, 1OCTHTAA
Mup» [3. C. 21]. 370 CTaHOBMTCA BO3MONKHBIM TIPH OPHEHTALIMM TPOLECCA
TOArOTOBKM OYAYIMX NeAaroros Ha (JOPMHPOBAHME ¥ HAX TYMAHUTAPHOTO
THNA MBIILACHWA KaK 0COG0TO BHA OTPAKEHUA AEHCTBUTENBHOCTH, TTO3BO-
MIOIIEFO BOCTIPUHUMATD, OLICHMBATh, IPEOGPA3OBHIBATD MUD B €10 YENOBE-
JECKOM U3MEPLHIIU,

Taxoi ycTanoBKe IONKHA COOTBETCTBOBATD afCKBATHAA 06pasoBaTenvHas
Mojenb TIOACOTOBKU CTYRCHTOB NEJArOrM4ecKMX COeUUANbHOCTel, KOTopas
Oyner opueHTMPORaHa Ha MPAKTHUECKYIO TOMOWb ¥ MONACPKKY GynyLtero
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[1eAATOT B ETO CAMOPA3BUTIH, CAMOCTPOUTENBCTRE COGCTREHHO! MHYHOCTH,
5 (OPMUPOBAHUH €rO npoeccMonanbHo KOMTIETEHTHOCTH. 3ty mMopens
MOXKHO Ha3BATH TYMAHHUTAPHO-aHTPOTIONOTIHYECKON.

AHTPOMNOUEHTPUIECKAA YCTAHOBKA KaK HEOBXOMMMOCTh TPOARKTL BHY-
Manue K «<BHYTPeHHe cpefie» Ye/ioBeKa, K BO3MOXHOCTAM COCYIeCTBOBA-
HUA €e MUpa C MUPOM APYIUX, ¢ MUPOM NPUPOIL ABAAETCA OCHOBOM Iy-
MAHMCTHYECKOTO MUPOBOSIPEHUA AUYHOCTH TIEAArora u IpeAnochiKom
A q)opMiiposaum TYMAHUTADHOTO XapakKTepa ero MBUlReRMA. AHTpO-
NI0LeHTPHUECKAT MUPOROIIPEHYECKAA YCTAHOBKA B IAHHOM ClyYae npeao-
npezleseT OHTONOTHYECKIH TIO[IXOA K M3YIEHMIO HeNOBEKA U MPOLIECCOB &ro
xMA3HK, 00pazoRARKA, BOCTIUTAKMR, PAIBUTUA, XOTOPBIN, B OTAMYME OT rHO-
CeoNOTHYECKOTO, AKLEHTHpYeT BHMMAaHWe HE Ha BHEIUHWX MpPOABREHUAX
4efOBEK, KOTOPbIE MOXHO 3aPUKCUPOBATD NTIYTEM HAOMOEEHUA U «06BheK-
TUBHO» UHTEPNPETHPOBATD, 4 Ha NOHUMAHHM €70 BHYTPEHHUX COCTOAHMIL,
11eHHOCTHO-CMBICIOBHIX TIEPEXKMBAHUMA, KYXOBHOTO OHTHA. ITO CTAHOBUT-
€A BO3MOXHGIM B poNecce AHaNoTHYeCcKoTe B3AUMONCHCTBUA, o0uleHus,
OCYIECTBACHUA «AMANOTA HE KAK OTRENBHOrO aKTa, a Kak Cnocoba OmITuA,
co-Omrtua ¢ gpyrum» [4. C. 136]. Auanor gomxken ctath dyHAaMeHTOM me-
AarorW¥eckoro ofpa3oBaHuA, OTBEYAOUIEro 3a GOpPMUPORAHUE TYMAHH-
TAPHOTO MBIIZIEHMA AuyHOCTH Oyayurero meparora. Jinanor nmossonser
B3aUMOfIECTBOBATD ¢ YHUKAAbHBIM BHY TPEHHUM MUPOM NHYHOCTH, YIM-
THIBATh BCe €AUHMYUHOE, CAYYANHOL, HENPERCcKazyeMoe, HHAUBIRYaNbHO-
beccozHaTenbHOE B 06pa3oBaTenbHOM Npotiecce. B €ro ocHoBe - CMBICIOT-
BOPYECTBO U aBTOPCTBO.

Heobxopgumo oTMeTUTD, 9TO GOPMUPOBAHUE TYMAHUTAPHOTO MbIUINIE-
ana GyRylLiero yUMTeNA 10 CBOEMY XapaKTepy MeTalpefAMeTHO, T. K. CBA3AHO
He ¢ KaKoW-TO KOHKPeTHO! RUCLMIIMHOM, 00/aCTbI0 HayKH, a CO 3KAKOBO-
ASHIKOBOit AEATENDROCTHIO YENOBEKA, C erO CNOCOOHOCTBIO K «CAMOBBICKA3BI-
BauMio». MOXKHO CKa3aaTh, 4T0 CTAHOBMICKUE YMAHHTAPHOTO MEINEHWA TNY -
HOCTU MMEET MECTO TaM, TAe USAUBUJ, NOTPYXKAETCA B A3KKOBYI0 PEafbHOCTD
{TeKcr), B KOTOpOIt OTPaXEHH! OTHOWEHUA MeXAY CyObeKTaMM KyNbTYpEL.
Benywmeir ieATensHOCTEIO B poLecce (TAHOBACHUA TYMAHUTAPHOLO MEIL-
NeHus Gymymiero MmeAarora ABIACTCA TEKCTYaXbHO-RUANOryYeckad, KOTo-
paA CBA3aHA C TIOUCKOM M TIOHKMAHWEM CMEBICAa TEKCTa, NPOAYLIMPOBAHUEM
CMBICIa M OTpaxeHueM ero B aHake. O6pasoBaTerbHbIA QpOLECC CTPOUTCR
BOKPYT RUanoruyeckoii paboThi ¢ TeKCTOM, HECYUWMM aBTOpCKUE CMBICABI
U 06paneHuLIM K afipecary, U IPeANoRaTaeT pemeHne NENArorutecKnx 3a-
Ray RO CO3MAHMI0 CHTYal\Mi BHYTP#- M MEXAWYHOCTHOTO Asanora B yCroBU-
AX NO3HaHUA CYyOBEKTHBHOIM peanbHOCTH.
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O6patesne K 0coGOMY U3MEPEHUIO - [yMaHMTAPHO-AHTPONOAOTHYECKOMY
NPEANONATaeT NOUCK TUYHOCTHIO CroCo60B YNPABASHUA CBOMM 00pasoBa-
HHEM, OCBOEHHE €10 JEIOBEKOCO0OPA3HOr0 NPUKIHNR KI3HENEATEADHOCTH.
TlosToMy ocHOBY copepsKarama 0OpasoBaHKA OYAYIUX YUMTEACH ROIDKEH CO-
CTABAATD [YMAHMTAPHLIA ONBIT AMYHOCTHA CTYLEHTA, OTPAXKAIOWMI CTaHOB-
nenme pedexCUBHOrO CO3NAHMA (CaMOCO3HAHMA) U CyObexT-cyOnexTHOe
KYNIbTYPOTBOPUECTBO (COTBOPUECTBO).

Taknm 06pasom, ryMaHMTApPHO-ZHTPONOROTVIMECKU OAXON BOCTpely-
eT NENaroTa ONpejieeHHOIO TUMA, YYMTENA € HOBbIM YpoBHeM npodecaso-
HATbHOrO CO3HAHMA {CAMOCOIHAHNA) ¥ FYMaHUTAPHbIM MBILITEHHEM. 3agaa
TUEAATOruaecKoro oOpa3osanmsa B RAHHOM CAYYAE 3aKAI0TACTCH HE B «H3yde-
HAN» HOBBIX M€ Y TEXHOAOIMUECCKOrO A/IFOPHTMA, 3 B «BHIPALINBAHUM» COG-
CTBEHHOTO ABTOPCTBA B Tpodeccuu. B aToM cyuae muua0CTb ileparora Synet
cB0e0OPRsHBIM «MHCTPYMEHTOM» CO3EAHMA NENATOrIeckoit cuTyaumn. OH
He HPOCTO GYRET 3HATH O IYMAHMTAPHBIX 3aKOHX, HO M GydeT ABAATLCA HOCH-
TENEM FYMaHUTAPHOX KYALTYPbl, YMETD «CIBHUATDY M «BUAETHL» BHYTPEHHMA
Mup pebenka, GyneT criocofen CO3RABATH CBOK TRATOTMYECKYI0 CHCTEMY
KaK CBO€OOPasHbIi TEKCT KYABTYPbl ¥ HpaTh OTBETCTBEHHOCTS 33 COOCTBEH-
HOE BPO(hECCHOHANBHO-THYHOCTHOE CaMOPa3BHUTHE.
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HUMANITARIAN THINKING OF TEACHERS
FOR THE 215" CENTURY EDUCATION
Z. Kurbyko
A. Poznyak

Modern education assumes knowing and understanding common cultur-
al picture of the world. The efficiency of educational process when fostering
not just agents (actors) but subjects of spirit depends on the extent to which
humanistic life attitudes based on humanitarian thinking as their logical cen-
tre are moulded within the teachers’ professional competence. Humanitarian
thinking integrates ali personality traits and personal qualities, unites them into
the comprehensive whole and determines professional orientation, personality
attitudes, behavioral patterns and the forms of activity of a pedagogue.

The appearance of such a phenomenon as humanitarian thinking at a defi-
nite stage of human development is associated with what V. Bibler czalled “scien-
tific and theoretical shocks of the 20 century” when gnosiologically-oriented
thinking “transduces” into dialogic (understanding) thinking. Humanitarian
thinking is intended as a sequence of stages being in culture - thinking in cul-
ture - intelligence for the first time - personal discovery, personal understand-
ing [1].

As E.V. Bondarevskaya states pedagogical thesaurus has recently included
such new for traditional science concepts as “values’, “personal meanings”,
“subjectivity”, “perscnality development’, “the world of childhood”, “polycul-
tural education space (area)’, “school cultural and information environment”,
“individual trajectory of learning”, “pedagogical support’, “psychological
and pedagogical reinforcement”, “interactive technologies” and many others
which indicate such signs of pedagogical reality as humanization, informatiza-
tion, globalization, polyculture, communicativeness and corporative charac-
ter [2). These concptss reflect the trends denoting global civilization changes
characterized by the transition from technocratic to post-industrial or infor-
mation society. In this society the worth of personality itself and its human
quality is increasing. The attitude towards education is changing accordingly.
Education is characterized by its values and meaning, and corresponding edu-

cational technologies focusing on a human who is realizing his individual de-
velopment trajectory.

The transformation of education into the process of human's ascending his
or wholeness assumes turning to the concept of humanitarianism. “Humani-
tarianism’, on the one hand is determined by the degrce of freedom as a source
of creating new reality, on the other hand, it reflects a human-accordance prin-

&A1 -



ciple in the system of thinking, behavior and attitudes. Projecting education
in terms of humanitarianism assumes the combination of humanitarian cyl-
ture representing objective values and the personality’s “living’, “developing”
subjective knowledge in the entire educational space of humanitarian culture,
in this regard much attention is paid to the question “What qualities should
a pedagogue possess so as to project and organize such learning and educa-
tional environment that could meet the requirement of our changing world?”

First of all he should be a professional who does not only possess knowl-
edge but also can realize himself through it i.e. develops his creative poten-
tial and creates favorable conditions for developing his students’ personalities,
enters into personally significant communication with people around him
(students and their parents, colleagues and others), reveals protective attitude
towards being in its every manifestation and so on. The fact that the contem-
porary ideal of an educated person is someone who opposes the destructive
trends of anthropogenic civilization, someone who turns to “spiritual navi-
gation” (V. Rozin). According to V. Rozin “spiritual navigation is the obser-
vation of oneself, thinking over one’s own life, its purpose and destination;
spiritual navigation is the desire to realize the intended life script and moni-
toring the real process, interpretation of one’s life experience and gathering
oneself again and again. Within the framework of this practice a human be-
comes a personality but not an ordinary one. The general idea of it is that a hu-
man does not act functionally just according to his social role but realizes his
own vision of the reality, which he discovers, building his ife and learning
the world” [3,p. 21]. This becomes possible if the teachers’ training process
is aimed at moulding in them humanitarian thinking as a special type of re-
flection enabling them to perceive, evaluate and transform the world in its
human dimension.

Such disposing is based on the appropriate system of training pedagogues
which should involve professional assistance and support provided to the stu-
dents in their self-development, personality formation, and acquiring profes-
sional competence. This system may be called humanitarian-anthropological.

Anthropocentric disposing as the necessity to pay attention to human “in-
ternal environment” to the possibility of its co-existence with the world of oth-
ers and nature is the basis of humanistic world-view of a pedagogue’s personal-
ity and the precondition for moulding humanitarian thinking in him.

In this case anthropocentric world-view disposing determines ontological
approach to studying human his living, education, upbringing, and develop-
ment, in contrast to gnoseological one, it places emphasis not on external man-
ifestations of 2 human which can be registered through observation and then
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interpreted,, but on understanding human’s internal conditions, value-sense
experience, spiritaal existence. It becomes possible in the process of dialogic
interaction, communication, realization of “a dialogue not as a certain event
but as a mode of being, co-existence with Another” {4, p. 136]. Dialogue should
become the basis of pedagogical education responsible for moulding humani-
tarian thinking the future pedagogue. Dialogue makes it possible to interact
with a unique inner world of a personality, take into consideration everything
particular, odd, unpredictable, personal unconscious in the process of educa-
tion. Dialogue is based on creating meanings and authorship.

It should be noted that the formation of humanitarian thinking in future
teachers is metadisciplinary as it deals not with a certain discipline, branch
of science but with a semiotic and language activity of people, their ability
to “express themseves through language” We can say that the formation of hu-
manitarian thinking in a personality occurs in case an individoal plunges into
the language environment (text) in whch the relations between the subjects
of culture are reflected. The leading activity in the process of humanitarian
thinking formation in future pedagogues is a textual-dialogic one which deals
with the search for the meaning of the text, producing the meaning and reflect-
ing it in a sign. The centre of the educational process is dialogue with the text
addressed to the recipient and carrying author-created meanings. Such edu-
cational process implies the solution of some pedagogical tasks of produc-
ing the situations of inner- and interpersonal dialogue during the cognition
of personal reality [5, 23).

Turning to a specific dimension such as humanitarian- anthropological
involves the personality’s search for the means of managing his own educa-
tion, developing human-centered principles of life. That is why humanitarian
experience of the student’s personality, the experience showing the formation
of his reflective consciousness { self-consciousness) and subject-subject cul-
ture creativity (co-creativity) should become the core of the teacher’s training
curricalum.

Thus hurmanitarian-anthropological approach will demand the pedagogue
of a certain type, the teacher with 2 new level of professional consciousness
{ self-consciousness) and humanitarian thinking. ‘The objective of pedagog-
ical education in this case is not just studying new ideas and technological
algorithm, but “cultivating” personal authorship in the profession. In this
case the personality of a pedagogue will become a specific “tool” for provok-
ing pedagogical situations. He will not simply have an idea of humanitarian
laws, but he will be a bearer of humanitarian culture. He will be able to “hear”
and “see” the child’s inner world, he will be capable of creating his owm peda-
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gogica] system as a specific text of culture and taking responsibility for his own
personal and professional development.
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